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CHAPTER I 
INTRODUCTION 
statement of the Problem 
During the two years that the author has been a teacher 
at a small secondary school in Maine, he has been studying 
for the degree of Master of Education, at the Boston Univer-
sity School of Education, specializing in Guidance and 
Counseling. The courses taken at that institution emphasized 
the fact that a secondary school should have a complete 
program of guidance to assist the students to better adjust 
themselves to life. When the author considered his own small 
secondary school, henceforth to be called the Norton School, 
he felt that the program of guidance at that particular 
school could add some of the vital services so essential to 
broaden the school progrrun for the students. Therefore, he 
decided to attempt to do all .that was possible to assist in 
carrying out the development of the guidance program in the 
school. With the consent and assistance of those in authority, 
he began to work to establish some of the missing services 
and to try to vitalize the existing progrnm. 
This study is an analysis of the procedures involved 
in the development of a guidance program in a small secondary 
school with special reference to the role that one individual 
-1-
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played in the development of such a program. 
Purpose of the Project 
The major purpose of the project has been to analyze 
the processes and procedures significant in the development 
of a guidance program in the Norton School. In carrying 
out this major purpose, the author decided t~~t these other 
reasons were significant in the consideration of the projecta 
1. To isolate, study and describe the educational 
and professional factors and processes involved 
in developing a usefUl guidance program. 
2. To promote a guidance point of view within the 
faculty and administration of the Norton School 
so that they might serve the students to the 
fUllest degree. 
3. To aid the particular school system in the 
provision of meaningful guidance services for 
the students of the school system. 
4• To develop better vocational and educational 
services in order to ultimately aid the community. 
Terma 
Development of a thesis of this nature necessitates 
the use of terms that are often heard and used, but actually 
have various meanings to di~ferent people. In order to 
provide more complete understanding or the text of this 
thesis, the following definitions are provided for the 
reader. 
3 
1. Guidance. Guidance is a means or helping individuals 
to understand and use wisely the educational, 
vocational, and personal potentialities and 
ll 
opportunities which they have or can develop. 
2. Individual InventorY Service. The individual 
inventory is that data about an individual which 
tends to distinguish him from other individuals. 
Data about the pupil that comprise his inventory 
are not common to aD7 particular age or stage of 
educational development) they accumulate from birth 
and take on added significance as they grow 1n 
number and develop with increasingly coherent y 
patterns. 
3. Counseling. Counseling is considered •••• to be a 
process by means of which the counselee can come to 
understand himself so that he can solve his 
:J/ problema. 
lfDUriSmoor, Clarence c., and Leonard M. Miller, Princinles 
and Methods of Guidance for Teachers, International BOOk Co., 
Scranton, 1949. p. 5. 
2/Roeber, Edward c., Glenn E. Smith and Clifford E. Erickson, 
lrrfanization and Administration or Guidance services, McGraw-
HI 1 BOok Co., Inc., New York, 1955, p. 12. 
3/Arbuckle, Dugald s., Teacher Counseling, Addison-Wesley 
1Presa Co., Cambridge, 1956, p. 3. 
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4. Informational Services. The informational service 
embraces every type of information needed by the 
pupil in evaluating his environmental opportunities 
•••• pupil decisions cover the entire range of 
ll human experiences. 
S. Placement. Placement is the process of assisting 
an individual to transfer from one field of 
educational opportunity to another• and placement 
is assisting an individual to find his most suitable 
place in the work world, a place where he will have 
the best chance to use his abilities, to satisfy 
his interests and needa, to contribute to realiza-
tion of the objectives of the employing agency y 
to the well-being of the social order. 
6. Follow-up. The follow-up service is that series of 
systematic checks which are made to determine 
whether guidance services in particular .and the 
educational prograa in general are meeting the needs 
of the individual pupil. The formal follo-up 
study of school leavers has been the major attempt 
:J/ 
to carry on a follow-up service. 
!fRoeber, EdWard c., op. cit., p. 16. 
2/Reed, Anna Y., Guidance and Personnel Services in Education, 
~ornell University Preas, Ithaca, 1947, P• 367. 
:J/Roeber, Edward c., op. cit., p. 12. 
1. Small Secondary School. For the purpose of this 
thesic, the term amall secondary school means a 
school of less than 400 students. 
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B. Organization of Guidance Services. Organization 
of guidance services is the coordinating of the 
guidance activities of' the school in such a wey (1) 
that all tho forces of the school shall be brought 
to bear in a unified and consistent way upon the 
problema of each child; (2) that definite, primary 
responsibilities for parts of guidance shall be 
placed upon certain individuals and certein 
agencies; (3) that the work shall be so divided 
that each person and each agency shall know what 
its particular duty and responsibility are •••• the 
things ~or which it is responsible and the ways in 
which it merely contributes to the work of some 
other agency; and (4) that the individual pupil 
shall have unified assistance, s.o that he may not jj 
be confused by a multiplicity of counselors. 
9. ~· Although the term need is often used to 
indicate a physiological sensation with resultant 
behavior, for the purpose of this thesis, the term 
need will be used in a broader meanin~. It will 
1 ones, Arthur J., 
ok Co., Inc., New 
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indicate those physiological, social, psycholo~ical, 
and emotional conditions and forces that supply 
the energy and direct the behavior of the individ• 
ual. These conditions and forces may arise from 
the outside environment or from within the 
organism. 
10. Human Relations. The term human relations will be 
used to identify those characteristics of human 
behavior concerned with the interaction of human 
beings in the social intercourse of daily life. 
Justification of the Problem 
The needs of youth.-- The needs of the youth of today 
have been characterized as being mnny and varied. In order 
to cope with these needs, a program of guidance would seem 
essential in the American secondary schools of today. Many 
secondary school administrators and faculty members have 
not recognized this fact. Others have recognized it and, 
yet, have not provided the maximum number of guidance 
services, particularly in the smaller secondary schools. 
Fraser brought out this fe.ct in a study of guidance services 
offered by smnller secondary schools in Massachusetts. 
ll The study showed that: 
l/fraser, Viols, A Survey of the Small Secondar~ Schools in 
Kassachusetta to Determine the EXtent to whichuidance 
Services are Provided, unpublished Master's Thesis, Boston 
university, BOston, 1956, Po 64. 
"The activities engaged in most rrequently in 
virtually all categories are of a type commonly found 
in an educational institution and not these which 
guidance courses in a college would stress as primary 
to guidance services. In fact, two of the services 
(placement and follow-up) were practically omitted in 
most schools." 
The reasons given by the administrators of such schools 
have been many and varied. Lack of trained personnel, 
inadequate facilities, lack of time, failure to receive 
additional financial allotments to pay for a program, and 
many other reasons have been cited to evade the establish-
m.~nt of adequate guidance services. Yet, all administrators 
and faculty members, truly interested in assisting the 
students in solving their problems and preparing themselves 
for life, should seek some method or methods to provide the 
maximum of such guidance services in their particular school 
situation. The lack of such adequate guidance services 
may be detrimental to the proper adjustment of our youth of 
today. This is indicated very strongly by Arbuckle, who 
referred to counseling as the most important phase of the 
ll guidance program. He wrotes 
"Counseling is needed in the schools. It is 
needed by every school child, so that the maladjusted 
will become less maladjusted, so that those upon 
whom the school looks with pride will concern 
themselves with the welfare or others as much as \I! th 
their o~~ welfare, and so that all students will be 
able to lead a more happy and socially-effective life." 
Y\rbuckle, Dugald s., op. cit., P• 22. 
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Jones discusses this necessity for more complete 
ll guidance services more generally. He wrote: 
"Guidance is baaed upon the fact that human beings 
need help. To a greater or lesser degree we all need 
the assistance of others. The possibility of education, 
as well as the necessity for it, is fol.lnded upon the 
essential dependence of people upon one another. Young 
people, especially, are not capable of solving life's 
problems successflllly without aid." 
Thus, for the benefit of the youth in the schools, work 
must be done in order to provide those guidance services 
which will meet the needs of the students. However, in 
trying to meet the needs of each school situation, it must 
not be overlooked that in all cases there are certain 
fundamental principles that must be adhered to in developing 
the most effective program. In recognition of this fact, y 
Erickson and Smith wrote: 
11Althollgh each guidance program must be organized 
and administered in terms of the needs of pupils in the 
school and the resources available for meeting those 
needs, there remain certain fundamental principles upon 
which all programs must be built." 
This means that no matter what the individual working 
for better guidance feels is adequate or beat in his or her 
unique situation, certain standards must be met. These 
standards can be met if certain basic principles which concern 
the proper development of a good guidance program have been 
!/Jones, Arthur J., op. cit., p. 3. 
2/Erickson, Clifford E. and Glenn F. 
Administration of Guidance Services, 
1947, p. 3. 
Smith, Orfan1zation and 
McGraw-Hi 1 Book Co., 
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followed. It followed, they result in the development of the 
basic services of a usetul program. 
The commonly recognized services are: (l) individual 
inventory service; (2) informational service; (3) counseling 
service; (4) placement service; and (5) follow-up service. 
Carried to their utmost and adapted to each individual 
situation, these services should provide an outstanding 
program ot guidance to meet the needs of the youth in each 
school situation. 
School guidance services.-- It was the development of 
these five basic services which concerned the author in the 
Norton School. Through a study of the school situation and 
ot related research, it seemed that these fundamental and 
essential services were not being offered effectively. 
Consideration of the services offered by the school 
served as an indication to the author that further develop-
ment of the guidance program should be undertaken. 
1. Individual Inventory. There have been many reports 
on the necessary information to be included in the 
inventory, but the ten areas of information 
concerning history and development of the individual 
as presented by Traxler were considered as an y 
adequate criteria for measurement. They are: 
~raxler, Arthur E., Technigues of Guidance, McGraw-Hill 
ok co., Inc., New York, 19 5, P• 2o. 
10 
"(l) health and physical fitness, (2) school 
achievement and progress record, (3) individual 
interests, (4) mental ability, (5) verbal and manual 
skills, (6) special aptitudes, {7) personality patterns, (8) home and family background, (9) out-or-school 
activities and accomplishments and (10) nature of plans 
for the fUture." 
It seemed that when compared with the above 
standards set by Traxler, the Norton School could 
obtain more information concerning the students. 
In this school information concerning Traxler's 
areas 1, 2, 4, 5 and 8 has been gathered and entered. 
This included grades, test scores, physical defects, 
and parental information. However, these records 
have not always been kept up to date nor has 
information concerning Traxler's other areas been 
fUlly recorded. This has left the faculty without 
the fullest information concerning sorr.e of the 
students. Of course, this situation has occurred 
in other school situations where limited clerical 
assistance is provided. 
However, the many physiological and environ-
mental changes that occur during the life of any 
individual can have a tremendous psychological 
effect upon the individual concerned. If this 
information has not been recorded, the school 
personnel may overlook the difficulty and fail to 
treat the case in the proper manner. Even in small 
11 
secondary schools, where the personnel are more apt 
to have in~ormation concerning a greeter number of 
students, there have always been some students who 
are not known to the ~aculty members. Changes in the 
~aculty have also created problems in the past. 
Therefore, it would seem that !~ormation should be 
immediately available to new members o~ the faculty, 
as well as to the other members. 
2. Informational Service. The provision of the 
necessary information ~or the individual to make 
proper adjustment and plans has been considered to 
be the seccnd basic service of the guidance program. 
Knowledge of ~urther educational opportunities, as 
well as information concerning the varied occupations, 
particularly the opportunities and requirements for 
employment in the local area, should be provided. 
Further inrormation should be provided concerning 
the personal and social problems facing the youth 
if they desire such information. The methods of 
presentation of this information may vary from 
school to school and from time to time, yet, it must 
all reach the pupils in an e~fective manner or its 
value has been lost. 
In the Norton School situation, the presentation 
of much of this vital information has not been very 
12 
highly organized. Catalogues of advanced schools 
and colleges have been placed in the office of the 
principal and in the library for use by the students. 
Other educational information has been imparted in 
casual conversations with the students by various 
teachers or in conferences held by the principal 
with each senior. Also, speakers have been brought 
in to speak to the seniors concerning particular 
schools in the area. 
The principal has had some information on some 
occupations in his of'fice to be loaned to students 
and the librarian has arranged occupa ional liter• 
ature in the library. Other information has often 
been provided by individual teachers in their 
classes. It has been encouraging to note that one 
teacher has included a small unit on occupations 
in her classes which seemed to have some value. 
However, resources available to her and the students 
were limited. Another worthwhile sign was the Career 
Day held each year for the juniorsJ however this 
was not held in 1957. 
Information concerning personal and social 
problema has been lett for the students to obtain 
in the beat way possible. The only organized 
information offered was a unit in the home economics 
course which o~fered some help to the girls 1n 
the school. 
13 
3. Counseling Service. This lasic, and perhaps, most 
important phase of the guidance program has not 
been given full consideration in the Norton School. 
The principal has carried out this ~ction in 
the past by scheduling an interview a year with 
each senior and ~ashman; however his administrative 
duties have prevented him ~rom carrying out more 
counseling. 
4. Placement Service. The placement services 
rendered in the past have been of a perfunctory 
nature. They have been co~ined to occasional 
contacts with the principal by employers for 
full-time or part-time employees. Occasionally 
the teachers have carried on placement ~ctions 
by contacting students when an employment opening 
was brought to the attention of the teacher. 
Other than this, no organized placement has been 
provided. 
5. Follow-up Service. The administrative procedure 
has been to contact relatives, ~lends in school, 
and the members o~ the graduating class of the 
previous year in order to learn the occupational 
or educational status of the individuals of the 
class. This has been done only ~or the class of 
the previous year~ 
14 
Prom this description it can be seen that, prior to the 
attempts of the author to assist in developing the program 
of guidance at the particular school, the services were not 
carried out very effectively. Yet, the services rendered 
were better than those guidance services of many other 
secondary schools in the area. 
SUllllllarJ 
Graduate courses taken by the author created a 
feeling that development or guidance programs in secondary 
schools was necessary in order to assist all individuals 
concerned to the greatest degree. In particular, the 
author considered the guidance program in the secondary 
school where he was teaching. Consideration or the services 
of this program and the comparison of them to existing 
standards indicated that the existing program of guidance 
could be expanded by the addition of new services and the 
revision of some of the existing services. 
However, it was definitely found that the school was 
offering functional services to a greater degree than many 
of the secondary schools of similar size in the area. The 
study of this situation led the author to offer his 
assistance to the proper school authorities in order that 
15 
the most satisfactory program of guidance might be developed 
for the school. Discussion ot the efforts of the author 
will be found in follo~Iing chapters. 
This thesis• therefore, presents a case history ot 
the efforts of the author. in his role as a teacher, to 
assist in the provision of a more adequate guidance program 
in the Norton School. 
CHAPTER II 
RIWIEW OF Rio'LATED RESb:ARCH 
Objective Research Studies 
Existing literature was investigated to find objective 
research on guidance services in small secondary schools 
and to learn of possible procedures and results, even though 
Anderson pointed out that: "Experience in programs of 
personnel services and consensus among leaders in the field 
are used as guides for those who initiate those services.w1/ 
The author felt that consideration of past research findings 
was of great necessity in order to be adequately prepared. 
The existing studies pointed to a lack of adequate 
organized services in manJ secondary schools. This lack was 
ascribed to a variety of causes. According to Frase~, a 
dearth of trained personnel existed in the small secondary 
?:/ 
schools of Massachusetts. She wrote: 
"In the small secondary schools of f.!assachusetta, 
the organization and administration of guidance services 
is largely the responsibility of the principal. Few 
full-time counselors are employed, as teachers CarrJ on 
most of the guidance activities. Moreover, very few ot 
the people who are doing guida.nce ~'ork have specialized 
training in the field." 
4%Anderson• Gordon v., "Guidance and Counseling," Review ot 
,~,ducational Research lApril 1957), 27:167. 
?JF'raser, Viola J., op. cit., P• 64. 
-16-
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Porker, in a study of ten private secondar•y schools in 
New E:ngland, found that most of the schools had informal 
programs, with only one school having an organized program. 
1:1 He wrote: 
"Much guidance was being carried on 1n the daily 
routine of the school programs, but for the most part, 
definite organization of the guidance services, and the 
delegation of their responsibility was lost amidst the 
confusion of the necessary menial details re~uired of 
the administrative personnel of the schools. 
It can be noted that manJ schools have not had what 
would be considered by authorities as adequate guidance 
programs. This does not mean that school faculties and 
administrators should shirk this responsibility and continue 
as they have in the belief that their programs have been 
adequate. Follow-up studies and other surveys would show 
that many factors essential to imaginative and superior 
programs have been missing. Thus• it would seem that 
consideration should be given to immediate development or 
organized guidance. Of course, this has been a far more 
pressing problem for the smaller secondary schools. They 
must work hard to organize more completely to offer the 
best possible programs. Failure to do so means failure 
to provide for all possible persons. 
Statements by Leading Authorities 
The recognized authorities in the :f'ield have o:f':f'ered 
many things that can be applied directly to the small 
secondary school. In particular, they mention the development 
of the basic services of guidance. Roeber, Smith, and 
1:1 Erickson listed these as the before-mentioned counseling 
service, placement service, informational service, follow-up 
service, and individual inventory service. Lack o:f' such 
development of these services provides inadequately :f'or the 
benefit of the students, with those who need the bene:f'it o:f' 
the program not getting the assistance. Chisholm pointed 
?/ 
this out when he wrote: 
"The shortcomings of an incidental program of 
guidance should not be overlooked. Its cardinal sin is 
its omissions. But there is a second weakness almost 
as great as the :f'irstJ incidental guidance rests on a 
weak substructure. Only a :f'ew pupils ever come in 
contact with the guidance work and then only in a few 
areas of their needs." 
!'he opportunities for producing an adequate program 
become easier in the larger, better equipped and better 
financed school systems. But this becomes extremely di:f'ficult 
in the smaller schools with their own uniquj;Problema. 
bringing this point out, Gly.n Morris wrote: 
!/Roeber, Edward c., op. cit., p. 12-16 
In 
2/Chisholm, Leslie, Guidi~ Youth in the Secondary School, 
American Book co., New Yor • 1945, p. 16. 
3/Morris, Glyn, A Guidance Program for Rural Schools, Science 
~esearch Associates, Inc., Chicago, 1955, p. 3. 
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"Providing the heal th• psycholo~;ical. and 
vocational guidance services needed by rural youth is a 
problem for moat rural schools. In addition, the 
training of guidance workers is often based on the 
assumption that they will have urban resources at hand. 
Or that the principles and techniques of guidance are 
the same in all situations• and that therefore it is 
relatively easy to adapt these principles and techniques 
to l"..tral conditions. But because rural schools have 
unique problems, rural teachers and counselors need 
help in adapting guidance skills to the particular 
situation in which they operate." 
The problem of adapting standard principles to unique 
and individual situations seemed to be a most important 
problem in the smaller secondary schools. Kelley wrote 
that: "Ita goals, objectives, needs, innovations and its 
services are necessarily peculiar to the school's particular 
setting, environment, and cultural composition of the student 
body.~ Therefore, the development of an outstanding 
program of guidance in a small secondary school must be based 
upon standard procedures and principles, and yet. must be 
changed and adapted whenever necessary. 
However, Froehlich indicated that he felt that there 
were five assumptions that should be made concerning the 
development of a guidance program in a small secondary y 
school. They were: 
~alley, Janet A., "The Use of Tests in the Counseling 
ogram or the Small Secondary School,"The High School 
Journal (May, 1957) 1 8:289. 
2/Proehli ch, Clifford P. 1 iiG"!"u:i::do.::a;::nc:==e'-iiS.:=e~r..:.v.:i:.::c~e~s~iT,n~ST.m?'a:.::l~l:;!e~r. 
Tchoola, McGraw-Hill Book Company, Inc., New York, 195o, 
PP• 7-9. 
"1. 
2. 
). 
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Guidance work is not confined to 'guidance experts'. 
An effective guidance program is possible in a 
small school. 
Guidance services cannot be superimposed upon a 
school but must become through a process of gradUal 
growth an integral part of the school's program. 
vllien establishing a guidance program the range of 
services should be limited to functions which can 
be performed adequately by the available personnel. 
The development of the program is dependent upon 
the speed with which the staff acquires skill in 
handling additional guidance tools." 
These assumptions seemed to indicate that a cautious 
approach towards easily attainable goals would enable small 
schools to attain adequate guidance programs. 
The consideration of these assumptions and the realiza-
tion that some services might have to be changed to fit the 
local situation provided the author with an understanding 
of a worthwhile approach to the problem. This meant that 
cautious efforts were necessary in order not to antagonize 
any individuals. 
Summary 
The consideration of the problem of a guidance program 
in one particular school indicated that e review of the 
existing literature was necessary. The two sources of 
research data found by the author pointed out that few 
secondary schools in Massachusetts or private secondary 
schools in New England provided what would be considered by 
professional guidance people as adequate guidance services. 
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~is data showed that the school in which the author taught 
was not unique in its lack o~ an outstPnding and dynamic 
program. 
The authorities in the guidance ~ield pointed out that 
guidance was both a possibility as well as a necessity in 
small secondary schools. The problems o~ adapting the 
program to the particular situation were not impossible to 
handle i~ done with caution and with the realization that 
certain advantages might exist in a small school. 
The author undertook his et~orts at development o~ an 
adequate guidance program with the realization that other 
schools ~aced a sim1lar lack o~ guidance services. 
Proceeding with care, as the authorities indicated as 
necessary, the author attempted to develop a program that 
would meet the needs o~ all possible individuals. 
CHAPTER III 
PROCEDURES OF STUDY 
Introduction 
The efforts of the author in the development of the 
guidance program at the Norton School were planned to 
provide the best possible results. Past studies of 
program development as described by many writers, were 
mainly concerned with programs that had an administrative 
origin. This program development, being teacher inaugu-
rated, was based upon methods which were designed to 
take advantage of the many personal relationships involved, 
and of the factual data obtained from the studies. 
The account of the procedures followed by the author 
was placed in a chronological order so that the reader 
would be able to follow the steps taken by the author in 
his work. 
Summary of Methods 
In the process of development of a study of this nature 
it was necessary to seek all pertinent evidence and data 
through the following methods: 
1. A longitudinal case study, by the author, of the 
-22-
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progress in the development of a guid~nee program. 
2. A follow•up study of graduates and other school• 
leavers of three different classes of the school. 
3· A random sampling of the attitudes of the present 
students towards guidance. 
4. Interviews with individuals able to assist in 
the development of the guidance program. 
a. The superintendent of schools of the town. 
b. The principal of the Norton School. 
e. The faculty members of the Norton School. 
d. Selected groups of former students of the 
Norton School. 
e. Selected present students of' the Norton School. 
r. A representative of the Maine Employment 
Security Commission. 
g. A representative of World Book Company. 
h. All others sought out by the author who were 
able to be of assistance. 
S. A review of appropriate related research. 
6. Summarization of results. with appropriate con-
clusions and recommendations. 
Summary of Sources of Data and Information 
The development of this work necessitated contacting 
mnny individuals and organizations and the use of many 
soureaa in order to obtain the maximum amount of data. 
Amon;· the sources of cta to were 1 
1. The Superintendent. The superintendent was 
illlportant tecause he was responsible for GVerell 
aehool depArtment pol1c7• 
2. The Principal. The principal was responsible for 
the school polic7 and co-ordinated the school 
servicea. 
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3. The :Paoultz Members. These individuals could offe:ra 
valuable aue~eationa ane assistance. Their co-
operaticn waa needed for tho 8·-lCCeas of tho devel• 
opment of the guidance progr!:JII. 
h. The l"o:Plller Students. Their needs, satisfied and 
unsatisfied, could 1ncicate areas for the develop-
ment of a program. 
5. The Preaent St1.1dents. A survel' f:Jf their needs 
could help to establish areas for the develonment 
of a program. However, a detailed study was not 
contemplated or carried out. 
6. The Maine Emploxment Security Commission, The 
placement and testing programs or tho Commission 
were included 1n the study of possible addition of 
servieea to the program. 
1. science Hasea:rch Associates, Inc.. 'l'heir l:est 
items and other guidance services were useful in 
the planning of the PJ"Of:l'&me 
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8. The Psychological Corporation. The tests of this 
corporation were considered in development of the 
program. 
9. Other Sources. All other sources were sought out 
in order to obtain the maximum amount of data. 
Chronological Account 
In the spring of 1956 the author began to examine his 
school situation in the light of his advanced education. 
It seemed that the program of guidance services offered at 
the small secondary school under consideration could be 
developed into a more dynamic program. Therefore, it seemed 
important to seek the individual or individuals in the proper 
administrative or supervisory positions who would allow 
the author to assist in the development of that program. 
These individuals seemed to be the superintendent of schools 
and the principal of the Norton School. 
In May of 1956 the writer met with the superintendent 
in order to discuss the possibility of the author's assisting 
in the guidance work in the school system with particular 
reference to work in the Norton School. The author 
indicated that his studies at Boston University, his 
interest in guidance, and his desire to help the students of 
the schools had led to the desire to offer to assist in the 
development of a guidance program. The superintendent :t'elt 
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teat such a01sistance was welcome, but indicated that since 
the work wo•1ld actually be carried out in the secondary 
school t~et it would be up to the principal of the school 
to accept and direct such assistance. The superintendent 
remarked that the problam should definitely be !tudied and 
accepted my assistance, but indicated that town financial 
circumstances must be conside· ed in any actual ~,gork and in 
a~ recommendations. It seemed that any accomplishments 
for the present would be made through the eo-operation or 
the principal since little money could be spent for the 
present. Upon termination or the interview the author 
offered his assistance to the next individual, the principal 
of the Norton School. 
The day after the preceding conversation, the author 
approached the principal of the Norton School with intent 
to discuss the possibility of helping him in the work or 
a guidance program. The author spoke or his graduate study 
in guidance and his interest in that field, and indicated 
that he wanted to assist the principal in the guidance work 
at this secondary school. The possible worthwhile value to 
the principal, to the school, and to the author in his graduate 
studies was pointed out to the principal. The principal was 
hesitant and indicated that with the fast approaching summer 
vacation, it would be far better· to discuss the question 
more fully in the fall. However, tentative acceptance was 
27 
given concerning the offer of assistance, It did seem that 
such an offer would have to be considered by the principal 
in the lir,ht of his role as the heP.d of the guide.nce services. 
In light of this, resumption of the discussion was left until 
the fall in order that the principal could hsve the time to 
consider the offer. 
A week after school had reopened in the fall of 1956. 
the author again discussed with the principal the subject 
of assisting in the field of guidance at the school, The 
author pointed out the opportunity for a possible saving 
of time and work on the part or the principal if the assist-
ance was accepted, 
with no hesitation. 
The offer of assistance was accepted 
It seemed evident that the principal 
had given much thought to the subject. \Tith the acceptance 
the author inquired about a logical beginning point with 
a possible follow-up study of former students in mind, It 
was felt that such a study would provide valuable data con-
cerning the needs or students which could s·:rve as a basis 
for contributions to the basic guidance progr~~ of the Norton 
School, Such a study would also provide data for further 
exploratory work. The principal favorably considered this 
as a good starting point for the author, He wanted a copy 
of the tabulated results and wanted to discuss these results 
as a basis for establishing areas for assistance. The author 
planned to bear all or the expenses of the follow-up study• 
and it was agreed that the author was to carry out all of 
the work ent~iled in the study. 
;uring the period from mid-October to mid-January the 
actual follow-up study was carried out. A questionnaire 
was developed and a mailing list of greduates and other 
school leavcrs o~ the classes of 1954,1955, and 1956 was 
compiled. The questionnaire was forwarded to those on the 
mailing list and completed questionnaires were received 
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from ninety-nine of the former students. The information 
from these returned questionnaires was compiled and tabu-
lated. The results of this study are reported for the reader 
in chapter four of this thesis. A copy of the tabulated 
results was presented to the principal at the end of January 
for his consideration. A meeting was scheduled in ten days 
1n order to discuss the results. The interval of time was 
to allow the principal to study the results. 
On February 6, 1957, a conversation was held with the 
principal to discuss the results. The author had formulated 
a list of possible areas of work which he felt could be 
covered in the development of the guidance program. Based 
upon the five basic guidance service areas, these included: 
1. The Individual Inventory Service. 
a. Possible additions to the testing program were 
considered as items for discussion. 
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b. Further entries 1n the permanent records such 
as hobbies, extra-curricular activities, person-
alit71 and other items concerning the students 
were a possible item of discussion. 
2. The Informational Service. 
a. Possible organization of, and addition to, the 
existing vocational and educational files should 
be a discussion point. 
b. It was felt that it would be wise to discuss the 
organization of guidance materials with the 
facult7 of the Norton School. 
c. The utilization of visual aids for the dissem-
ination of guidance information was considered 
for the discussion. This was to include the use 
of a bulletin board, films, filmstrips, and other 
such aids. 
3. The Placement Service. 
a. The possibility of the use of the services of the 
Maine Employment Security Commission by the school 
was considered for discussion. 
b. It was felt that consideration should be given 
to the organization of placement services. 
4. The Follow-up Service. 
a. It was felt that a more adequate program of follow-
up should be coneidered in order to obtain all 
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b. Speci.fic se:'viccs of' ~.-ho ~·~air:.c ~)tate ·eynrtmont 
o~ ~d ~etion were possi~le Jisc~ssicn poia's. 
5. 7'he Counselinc .Service. 
a. lt vras decided that it t:oulc' not be v!isc to 
initiate a ~is~ussion concerning an expnnded 
counsel ill{" procra:m since it r.:ight te constn.led 
as encroach~nr upon the work c.f the principal. 
b. Poss1.ble su•·c-estions concerning the need f"or a 
counselor were to be made if it s··en:ed t··at the 
principal was recentive to the ideo. 
As noted above, the author entered the conv,.rsation 
w:!th some definite ideas concerning proposr.ls for the 
ruic!anee prorram. Powever1 there was no list of proposDls 
to be handed to the principal Hith the st.rtercent t 1cat the 
items on the list were needed in order to improve the ge~id• 
ance pror:ram. Instead, an unstructured discussion was eon-
sidered to be best • In this way, the principal couL: propose 
possible areas of work. It was thought that his years or 
ed~cational experience should enable him to recognize many 
definite areas or a program that might need development. 
Consent was given by tbe principal ror Hark by the author 
in the ~ollowinp, areas: 
~ 
1. 'locational Filep. Organization or a vocational 
file ror the principal's ofrice was to be carried 
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out. This vocational rile was to be kept small 
and to contain only items that would be usefUl to 
the students in the school. The filing system 
should be based on a system usefUl to the principal, 
but, also, one that could be expanded easily. 
Additions to the library file were also acceptable. 
2. Educational File. Organization of the educational 
catalogues was to be carried out for the principal. 
It was to contain catalogues of schools and colleges 
which would normally attract the students from the 
school. Additions were to be made to the existing 
file in the library if agreeable to the librarian. 
3. Filmstrips. Cataloging of the available guidance 
fi1matrips in the schools was to be carried out. 
4. Films. A list of films on guidance was to be 
considered. 
5. Mains Employment Security Commission. The feasibility 
of the addition of the testing and placement services 
of the Commission to the guidance program of the 
school was to be studied. 
These points seemed to be the areas of actual work for 
the present. The author discussed the possibility of add• 
itions to the pupil inventory, such as new and varied testa, 
autobiographies, and other items which would be useful to 
the principal and faculty members. Such additions were not 
32 
considered as feasible at that time. 
An unsolicited opinion of the principal was that in a 
few years a counselor would be needed in the school. However, 
he felt that for the time being, this counseling permitted 
him to have contact with the student body which he felt was 
highly useful to him. It was unfortunate that his busy 
schedule made it impossible for him to have contact with all 
of the students in the school. 
The discussion was concluded with these agreements on 
plans for the guidance program development. 
Following the conclusion of the above discussion, the 
author turned to the taak of holding conversations with the 
faculty members and some of the students in order to learn 
of their suggestions and needs. Then, an attempt was made 
to contact representatives of organizations and other indiv• 
iduals who could provide materials and information in order 
that the plana might be carried out to the utmost. 
Between February 7 and February 15, 1957 approximately 
thirty juniors and seniors were asked about their suggestions 
and desires on possible good features of a guidance program. 
The author did not attempt to compile statistics from the 
results of these conversations since it was such a small 
sampling. However, many of the students were in agreement 
as to certain good features of a guidance program which could 
be added to the present program. Therefore, the author felt 
t;,at the results of these converse tiona should not 'be 
disregarded when the re>commende tions were to be made. 
'''rom February 17 to February 27 1 the author con• 
sulted the fnculty members concerning their sugrestions 
33 
and desires for the pro;;rruu. The majority felt that more 
resource materials on educational and vocational opportunities 
should be provided in the homerooms and in the library. 
Several felt that expanded counseling services should be 
considered since the principal, being busy with his ad• 
ministrative duties, found it difficult to contact all 
of the students. Possible additions to the student in• 
ventories in the form ot varied tests and more significant 
entries were discussed by several teachers. 
It seemed that many of these features would directly 
benefit the teachers themselves; therefore such features 
should be considered and initiated, if possible, in order 
to maintain the continued co•operation of the faculty 
members. In particular, the discussions with the librarian 
on February 26 and 27 were of this nature. Therefore, the 
author felt that development of the facilities in the library 
might be arranged with the librarian, since she expressed a 
desire to co-oper·ate in expanding the guidance facilities 
she maintained from her library budget. She immediately 
advanced a sum of money with which the author could purchase 
postal cards to order new free materials. She also requested 
a list of guidance books for faculty members and students 
that she might be able to purchase and arrange on the book 
shelves. 
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On February 28 the author consulted the principal 
concerning the possible expenses ot materials. books. and 
other items which would be additions to the program. The 
principal felt that for the present• expenses should be 
kept to a mintmw. with postal cards and stationary the only 
items needed in order to obtain information and free items, 
Items that necessitated an expenditure of money were to be 
included in the recommendations tor future consideration. 
During the period between February 28 and March 6• 
1957, the author contacted representatives of suitable or• 
ganizations and other sources for necessary information and 
materials. Among these were: 
1. Science Research Associates. 
2. horld Book Company. 
3. California Testing Bureau. 
4. United States Army, Navy, Coast Guard, Marines and 
Air Foree. 
5. Psychological Corporation. 
6, Encyclopedia Brittanica Film Corporation, 
7. Jam Hand7 Corporation. 
8. Sources of free occupational information. 
9. Schools and colleges. 
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On March 7 the author visited the ~:aine Employment 
Security Commissi0n and obtained an immediate interview 
with a representative of that organization. A discussion 
with this individual resulted in the acquisition of useful 
information about the t~':ting and "Placement progr'lms and 
other services of that organization that are available to 
schools in the state. 
The author again met with the principal on llarch 12 
to discuss the various contacts. At that time new recommen-
dations of the Maine State Department of Education concern-
ing follow-up services were also discussed, but no definite 
decision was made about changes in that program. The prin-
cipal requested that the author arrange and file newly 
received and old educational and vocational materials in his 
office and in the library. He also requested a complete list 
of reco~endations for future development. The reader will 
note these recommendet!.ons as a part of Chapt"'r Five. 
S1liiDilary 
The author, following his decision to try to assist in 
the improvement of the guidance program at the small secondary 
school, embarked upon the procedures which were designed to 
provide the most complete information and data possible upon 
which actual additions to the program could be made. This 
meant development of methods of procedure end the development 
of a list of sources of information and data. Upon completion 
of these tasks, the author began actual efforts designed 
to improve the guidance program. Such efforts have been 
discussed in a chronological orde' in this chapter. 
Permission was obtained from the superintendent and 
principal and definite areas of assistance were outlined 
in a series of discussions with the principal. Mombers of 
the faculty• present students. former students and representa-
tives of various companies and organizations were contacted 
in order to obtain all available facts and int'ormation. 
When discussed with the principal, the results of these 
oontacts enabled the author to inaugurate all possible 
new services in the guidance program at that time and to 
develop a list of reco111111endations for the consi<.ieration 
of the principal. 
CHAPTER IV 
ANALYSIS O'F EXP:<:HIEUCES AND uATA 
Analysis of Experiences 
The e.ctual work of this thesis resulted in much infor-
mation not classified as data. Ratller it provided the author 
with various experiences which were significant in the efforts 
at development of the program of guidance at the mo.rtlc•~lar 
secondary schcol. Consideration of these experiences was of 
value to the author in the recommendations and conclusions. 
Obtaining services and assistance.-- ~he work of the 
author necessitated contacts with various sources of data 
and information. Many of those contacts were personal di~cus­
sions with representatives of the organizations 9nd other 
individuals. The results of those contacts provided many 
significant details which added greatly to the experiences of 
the author. Consideration of those contacts follows: 
1. !"'aine Employment Security Commission. The initial 
contact by the author with the Employment Commission 
resulted in an appointment ~.;ith a representative 
of the Commission. The placement and testing pro-
grams r1ere thoroughly outlined and discussed. An 
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offer was made to introduce the General Aptitude 
Test Battery into the school at the earliest possible 
date following consent of the principal. 
The author found that the Employment Commis-
sion was extremely willing to provide its services 
for integration into any guidance program. The 
significance of this was indeed great since its 
services would be gratia. It seemed that an apti-
tude test battery of this nature in the eleventh 
grade would be a valuable part of a testing prograa. 
Also, the possibility of referrals for job placement 
was a worthwhile consideration. Development of a 
complete job placement program in a small school 
would detract from the many other duties of the 
guidance counselor unless the program of the Commis• 
sion was utilized. 
Another service which seemed of value was the 
series of bulletins and reports of the Employment 
Commission which would give valuable data in con-
sidering job trends in the area. 
The representative of the Employment Commission 
offered many worthwhile services to the school as 
described in the above paragraphs. The author felt 
that the introduction of such services into the 
school would prove invaluable in an expanded 
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program. The offer of such services at no cost to 
the school was ; ot accompanied by any r·'Servetion. 
The repres·.mtative stated · h<:t assistance to youth 
in school assists the Commission at a later date. 
Knol;ing this• the author concluded that th~> use of 
these services would be of rreat benefit to the 
school and that recommendations to this effect 
should be submirted to the principal. 
2. Jam Handy Corporation. This organization was con-
tacted by mail concerning possible filmstrips that 
could be considered. A catalogue was received and 
consulted. However, rela.tive cost of filmstrips 
was felt to be too expensive to be included in any 
recommendations. 
3. Encyclopedia Brittanica Film Corporation. This 
corporation was contacted by mail in order to learn 
of films and filmstrips that could be purchased by 
the school. Study of thecatalogue received• re• 
vealed the information that the expense of films 
and filmstrips purchased would not be a lo~ioal item 
to include in first recommendations by the author. 
4. United States military services. Marine• Army• 
Navy, Coast Guard and Air Force recruiting represen-
tatives were contacted by telephone. ~.·ach represen-
tative of the various services readily agreed 
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to forward occupational h~ndbooks nnd other literature 
of interest to the students of the school. The co-
operation of these rept'esentatives was of the highest 
degree and generally seemed to reflect a desire to see 
the students graduate from school and select their 
occupation with care. 
5. World Book CompanJ• A representative of this co~ 
pany was contacted by mail• this resulted in a per-
sonal interview with the representative. Specific 
test materials and books were discussed. It seemed 
to the author that certain of the test materials of 
the company would be considered for inclusion in 
the testing program. 
The representative provided many booklets and 
pamphlets which proved valuable when type of tests 
and particular tests were considered for the pro-
gram. Although the meeting was only for the author 
to acquire information and not to purchase materials. 
the representative readily eo-operated with the author 
in his task with worthwhile suggestions. The oppor-
tunity to discuss pp,rtieular items directly with the 
representative was of great value to the author. 
6. Psychological Corporation. A mail contact was es-
tablished with a representative of this company. 
Bulletins and catalogues were immediately received 
for consideration. The guidcnce program items des• 
crH·ed in these publications were of value in the 
establishment of the school prorram. However, a 
personal interview with a representative of the com-
pany might have been more help~l to the author in 
making choices on program items. 
1. California Test Bureau. A mail contact with this 
company resulted in receipt of catalogues and pam• 
phlets which the author studied for possible test 
items to include in the pro,:rram. Again, a pei·sonal 
discussion vi:th a representative would have proved 
more valuable. 
8. Science Research Associates. A repr'esentative was 
contacted and the area repr~sentative responded with 
catalogues a.nd copies of several booklets published by 
the company on the establishment of guidance programs. 
Accompanying these items was a letter stating that a 
definite appointment would be arranred with the 
author whan the repr sentative was in the area. 
The offer of assistance and the booklets pointed 
out a readiness to aid the author in his ~1ork. 
The information concerning the varied guidance 
program items offered by the company was important in 
the consideration of many of these items in the list 
of r~comr:,enda t ions. 
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In all cases where the adoption of test items into the 
program waa being considered, the author took into account 
other factors besides the readiness of representatives to die-
cuss their se ~-vices. Prime consideration was given to the 
reliability, validity, expense, and ease of use of the mate• 
rials. The possible expense involved made it necessary to 
obtain the best possible items witho:.lt incurring great expenae. 
Teacher co-opei•ation and assistance. -- The co-operation 
of faculty members in the development of an increased program 
of guidance aeemed to be of great importance to the work of the 
author. Lack of such co-operation would have meant insde• 
quate results with no fUture prospects of rrowth of the program. 
It seemed that if the teachers were oblivious to the effort 
of the author or opposed to them, they could impede progress 
towards the bulleat co-operation. There.rore, importance was 
attached to the human relations factors in attaining the fUll• 
est co-operation. 
Efforts to gain such co-operation were based upon the 
belief t:·,at individuals must have a fUll understanding of 
the whole problem gnd that the individuals must feel that 
they are a part of the program. Therefore, the author discussed 
guidance with each teacher. This was done in conversations 
with each individual teacher. During these conversations, 
facts and ideas were discussed freely and the personal feel• 
ings of the teachers could be expressed with no danger. This 
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could not result if the author attempted to acquaint the 
teachers with his work dUring a faculty meeting. Since these 
efforts did not have their origin with the principal, the 
teachers might feel that the principal did not sanction the 
efforts. leading to a failure to respond in such a meeting. 
Casual conversations were viewed as the most appropriate method 
of acquainting the teachers with the efforts of the author and 
of enlisting their assistance. 
Random sampling of juniors e.nd seniors.-- A total of 
31 of the members of the classes of 1957 and 1958 were ques-
tioned concerning guidance services that they felt would be 
of value to them in any school which they attended. Since 
the sampling was less than 25 per cent of the two classes, 
the results were not considered as factual data. Instead, 
they were treated as general experiences which the author 
had to take into consideration when making recommendations. 
These casual discussions brought out opinions that a 
guidance program should include many varied services to be 
of greatest value. Although most of the students questioned 
expressed these opinions, the author did not accept this as 
indicative of the whole student body. Such expressions of 
opinion served only as a basis for further thinking and plan• 
ning by the author. 
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Analysis of Data 
Introduction.-- This section of the chapter concerns 
the data as obtained by a follow-up study of past classes 
of the secondary school. Careful consideration led the author 
to select the classes of 1954,1955, and 1956 in order to 
learn of the feelings of these graduates and drop•outs concern• 
ing the significant services of a guidance program. It was 
felt that having entered the post-secondary school world of 
work so recently, these former students would still remember 
their secondary school experiences. It seemod that they would 
be able to realize the impact that these school experiences had 
upon their work or advanced school life. Data gathered from 
these individuals was necessary in the formulation of the recom-
mendations of improvements in the guidance program. 
Technique employed.-- Personal interviews were consid-
ered for the study, but it seemed that the time spent by such 
a method would be quite excessive in view of the other duties 
of the author. Therefore, it was decided that a letter type 
form questionnaire would be developed and mailed to the members 
of the classes for their completion and return. 
Construction of the questionnaire.-- A study of Baer and 
Roeber's book Occupational Information resulted in the develop-
l/ 
ment of a questionnaire similar to ones described in that book. 
f{ Baer, Nr,x F., and t:dward c. Roeber, Occu:yational Information, 
ts Nature and Uses, Science Research Assoc ates, Inc., Chicago, 
1951, pp 292-313. 
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Fievisions were andertaken upon the suggestions of Dr. Dugald 
Arbuckle of Boston University resulting in the questionnaire 
found in the appendix. This completed questionnaire contained 
approxima;ely 50 items to be answered by the respondents. 
Items concerning a reaction to school in general were 
placed first. It was felt that these might help to indicate 
the individuals who were against everything, as well as give 
some understanding of the feelings of the students to the whole 
school program. 
The next group of questions concerned specific guidance 
program services. These were designed to aid the author in 
learning what guidance services were considered most essential 
by the students. 
A third group was to be completed by those who had work 
experience after completing or leaving school. Such items were 
to show whethor existing programs had assisted job seekers in 
these past classes. 
The final group was to be completed by members of the classes 
who left school prior to graduation. Information from drop-outs 
seemed of value to learn of possible failings of the educational 
and guidance programs. The completed questionnaire• though 
somewhat lengthy, was to provide a maximum amount of information 
helpful in formulating plans for a more comprehensive guidance 
program. 
The author secured criticisms of the questionnaire from 
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sev,ral members of the class of 1956. They felt that they would 
willingly complete such a questionnaire without reservations. 
As a result of this, the questionnaire was duplicated and forward-
ed to each person on the mailing list. 
Group selected for studl.-- The mailing list was composed 
of members of the classes of 1954,1955, and 1956 of the particu• 
lar school. It was felt that these classes would be able to 
furnish the most useful information for the survey. The author 
searched the school records and found a total of 195 persons 
who had been members of these classes during the secondary 
school yec,rs of the classes. School recorda, directories, and 
other sources were sought in order to find the addresses of 
former students. The addresses of 183 persons were located and 
a mailing list was compled. The others had left the area 
leaving no way to contact them. The author then forwarded the 
questionnaire, self-addressed return envelope, and explanatory 
letter to these people on November 6, 1956. On December 51 a 
postal card was forwarded to those who had not returned the 
questionnaire. On December 15 a final postal card was sent to 
the remaining individuals who had not returned the questionnaire 
asking that they be returned 1-:ithin two weeks. The author 
carried out the tabulations as of December 311 1956. 
Returns.-- The following table shows the number of former 
students who were included in the study as well as the number 
and percentage of replies. 
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Table 1. Feturns of Questionnaires from Group Studied 
Bola Girls Total 
Total number 95 88 183 
receiving questionnaires 
Number of forms r~turned 46 53 99 
Percentage or returns 48 60 ~ 
General information responses.•• The tables that appear 
on the following pages indicate the status and preferences of 
these former students in several general categories. 
It should be noted that some respondents made more than 
one reply to particular questions. In other cases no answer 
was given. The author computed the percentages on the basis 
of responses to each question. 
The first item on the questionnaire indicates that a 
fairly high number of the respondents have married. However, 
of those married, all of the boys and ten of the girls were 
members of the class of 19~. Thus, even though the age of 
marriage was fairly young, it appeared that moat respondents 
did not become married immediately following graduation. 
•rab1e 2. Marl tal Status of the Respond.ents 
Boys Girls Total 
Pre- Per "'re- Per Fre- Per 
guency Cent guency Cent guenc:Y Cent 
Single 37 80 35 66 72 73 
Married 9 20 18 34 27 27 
'"idowed 0 0 0 0 0 0 
Divorced 0 0 0 0 0 0 
Total 46 100 53 100 99 100 
According to Table 3, the respondents indicated that none 
were unemployed with 42 per cent employed tull•ttme. It should 
be noted that the number of responses from the girls was 1110re 
than the total number of questionnaires from girls due to the 
fact that five of the girls were housewife& while employed 
full-time. 
Table 3. General Occupational Status of the Respondents 
Boys Girls Total 
Fre• Per Pre- Per Pre- Per 
guency Cent guency Cent guenc;r Cent 
EJnployed for 
wages 1 fu11-time 22 48 22 38 44 42 
In school 12 26 15 26 27 26 
Housewife 0 0 18 31 18 17 
In service 11 24 0 0 11 11 
l!mployed for 
wages, part-time 1 2 J 2 !t !! 
Total 46 ioo 58 100 104 100 
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The data indicated below shows that 37 per cent of the 
respondents attended one or more schools. However. of these. 
20 per cent had already left school. Inability to maintain 
satisfactory scholastic records was indicated by four of the 
respondents as the major reason for leaving~hoolJ the other 
three indicated a definite lack of interest in further schooling. 
Two of this latter group were girls who were married shortly 
after receipt ot their completed questionnaires. 
Table 4. Number of Schools Attended by Respondents 
Boys Girls Total 
Pre• Per Pre• Per Pre• Per 
guenc;r: Cent guenc;r: Cent guenc;r: Cent 
None 30 6S 34 64 64 6S 
One lS 33 19 36 34 34 
Two or more 1 2 0 0 1 1 
Total 46 100 53 100 99 100 
Educational categories.•• Table S through 16 cover the 
general educational experiences and preferences which were indi• 
cated by the responses. The preferences indicated the feelings 
of these people to the general education program offered by the 
school. 
A significant feature of Table 5 was the low percentage of 
respondents who felt that the guidance program was of great 
value to them. This seems to indicate that these people found 
few useful features in the existing program. The number of 
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Respondents who indicated that college preparatory subjects 
were or use to them can be compared with Table 4 that indicated 
that 35 per cent or the respondents had actually attended 
advanced schools. 
Table 5. High School Experiences Considered Most 
UsefUl by Respondents 
College subjects 
Learning to get 
along with others 
Extra-curricula 
activities 
Association with 
teachers 
Guidance services 
Total 
Boys 
"re-
guencz 
11 
6 
4 
2 
0 
23 
Per 
Cent 
48 
26 
17 
9 
0 
100 
Girls 
Fre-
guenc:r 
16 
10 
6 
7 
3 
Per 
Cent 
38 
14 
17 
7 
100 
Total 
Pre• Per 
guenc::r Cent 
27 42 
16 25 
10 15 
9 l4 
3 4 
65 100 
The information in the following six tables indicates how 
well the needs of the students were being met by the curriculum 
offerings. The tables also provide some information teachers 
who were liked by the students and who might serve as teacher-
counselors in a program built around teecher-counselors. 
It may be concluded from table six that English and 
mathematics were considered moat useful by the respondents. 
This was expected by the author since mathematics and English 
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are necessary in order to function competently in the present 
world. 
Table 6. Subjoct Areas Considered Most Useful by Respondents 
Boys Girls Total 
'Pre- Per "Pre• Per Pre- Per 
guenc;r Cent guenc;r Cent guency Cent 
English 27 31 30 29 57 30 
Hathematics 33 38 23 22 56 30 
Commercial 4 5 15 15 19 lO 
Science 13 15 5 5 lll 9 
Social Science 2 2 13 13 15 8 
Langueges 0 0 ll 11 ll 6 
Industrial Arts 8 9 0 0 8 4 
Homemaking 0 0 6 6 6 3 
Total 87 100 103 101 190 100 
The table l::elow indicates that science and social science 
seem to be the considered subjects least useful. However, 
twenty one of the respondents actually mentioned a specific 
subject listed under one of the general headings. F,ven 
though it was a needed subject to most of them in their advanced 
schooling or work, it did not provide them with adequate pre-
paration. Other respondents listed other specific subjects, 
but this was the largest single group so specifying a particular 
subject in the curriculum. 
Boston University 
School of Education 
LibrarY. 
Table 7. Subject Areas Considered Least Uset'ul by 
Respondents 
Boys Girls 'rotal 
Fre• Par 'Pre- Per ~re• Per 
gyeng;z: C!i!n!i gygngx Cent guencz Cent 
Social Science 21 41 22 47 43 44 
Science 18 35 10 21 28 29 
L1mguagE>s 4 8 4 9 8 8 
Commercial 4 8 3 6 7 7 
Mathe!118.tics 2 4 4 9 6 6 
Homemaking 0 0 3 6 3 3 
English 2 4 1 2 3 3 
Industrial Arts 0 0 0 0 0 0 
Total 51 100 47 100 98 100 
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The results shown in the> table bPlow indiMte that the 
respondents felt the> need for guidance or psychology courses. 
It seems that these needs mi~ht be satisfied by the inclusion 
of group guidance activitiea and courses -.:hich could help 
t'uture respondents solve their problems. It is possible 
that a well developed counseling prop'· m might hRve alleviated 
many or the problems or the students. 
Other subjects were considered to be useful by too few 
respondents to be considered valunble in this study. 
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·~able 8. Subjects Not Offered but Considered Use:t'ul. by 
Respondents 
Boys Girls Total 
'Pre• Per 'Pre• Per Fre• Per 
guenc;r Cent guencz Cent guenc;y Cent 
Psychology an~or 
guidAnce courses 
Mechanics 
3 
4 
Speech 0 
Art 0 
Business machinea 0 
Advanced math 2 
Business management 2 
27 8 44 11 'j3 
36 0 0 4 14 
0 3 17 3 10 
0 3 17 3 10 
0 3 17 3 10 
18 0 0 2 7 
18 0 0 2 7 
Europeon history --~0~------~0----~1~----~6~-----1~--3~ 
Total 11 99 18 101 29 99 
Comparison of table 9 with table 6 indicated a decided 
similarity between the two tables. It seemed that in this atudJ 
liking the subject and the value of the subject seemed to go 
together. This was not completely true as more people liked 
social sciences than considered them useful, and fewer people 
preferred English than considered it useful. However, it seemed 
that there was a definite comparison between the results shown 
in the two tables. Perhaps the personality and ability of the 
teacher was influential in the preference for a subject, and 
influenced the probable value of the subject to the respondent. 
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Table 9. Subject Areas Most Preferred by Respondents 
Boys Girls Total 
Pre• Per Fre• Per Fre- Per 
guencl Cent guencl Cent guenc1 Cent 
Mathematics 30 39 17 16 47 26 
Social Science 13 17 25 24 39 21 
English 9 12 28 27 37 20 
Commercial 3 4 16 15 19 10 
Science 13 17 6 6 19 10 
Languages 2 3 7 7 9 5 
Industrial Arts 7 9 0 0 7 4 
Homemaking 0 0 2 2. 2. J 
Total 77 101 104 100 181 99 
According to table 10, many or the respondents indicated a 
dislike for subject areas that were considered least useful aa 
indicated by table 7. This similarity existed except for the 
English category. The respondents considered English to be 
valuable even when disliked. 
Dislike for subjects could have been due to many factors. 
Teacher personality and ability and the inability of students 
to grasp the subject matter could have been determinants in the 
preference for certain subjects. Possible lack of sensitivity 
for student problems on the part or teachers in any school 
would rule them out as major contributors to a beginning guidance 
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program. It would also indicate that these people should be 
assisted inreveloping an understanding of pupil problems. 
Table 10. Subject Areas Most Disliked by Respondents 
Boys 
1"1'8• PIF 
quency Cent 
Social studies 19 
Science 10 
English 14 
Language 7 
Mathematics 1 
Commercial 3 
35 
18 
26 
13 
2 
5 
rre-
quency 
20 
14 
8 
11 
6 
Girls 
rer 
Cent 
Total 
F're-
quencz 
Per 
Cent 
33 39 34 
23 2~ 21 
13 22 19 
18 18 16 
10 7 6 
1 2 4 3 
Homemaking 0 0 1 2 1 1 
Industrial Arts ~l----~2------~0~-----0~-----=l------~1~ 
Total $5 101 61 101 116 101 
The usefulness of the various subjects seemed related to 
the preference for the subjects according to the results of the 
preceding tables. The underlying reasons for such a relationship 
have not been considered at length in this s tudy because of the 
complexity of the problem. 
During personal talks with several of the respondents 
following return of the questionnaires several of the individuals 
who answered yes to the question reported in table ll actually 
felt that it was specific teachers who were most interested in 
• 
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the problema of the students. It would seem that these teachers 
should be considered tor teacher-counselor positions in a new 
program. 
Table 11. Interest of Teachers in Student Problems 
Boys Girls Total 
Fre• Per Fre- Per Pre• Per 
--------------------~g~u~e~n~c&z ___ c~,e~n~t~~s~u~e~n~c~y~~C~e~n~t--~q~u~e~n~c~y~~Cent 
Yes, unqualified 
No, unqualified 
Some teachers were 
interested 
Some interest was 
expressed 
Total 
32 
4 
5 
3 
44 
73 
9 
ll 
7 
100 
31 
3 
10 
4 
48 
65 
6 
21 
8 
100 
63 
7 
68 
8 
15 16 
7 8 
82 100 
The results in table 12 show that most of the respondents 
were satisfied with school. Those who did not care for school, 
and even some of the others, have indicated specific phases of 
school lite which they did not enjoy. These specific phases 
ot school life not enjoyed are reported in table 13. 
Yes 
No 
Total 
Table 12. General Satisfaction with, and Enjoyment ot, 
School as Expressed by Respondents 
Boy a Girls Total 
Fre- Per Fre- Per Pre- Per 
guenex Cent guencx Cent guengy Cent 
39 87 45 96 84 91 
6 13 2 4 8 9 
45 100 47 100 92 100 
The results in table 12 show that for the most part the 
respondents enjoyed school. However, as previously mentioned• 
there were phases of school life which were disliked. For the 
most part this was homework and some specific s.t bjects. These 
are areas which probably cannot be helped by a guidance program, 
although a well developed program might help to bring about a 
general acceptance of school policies which include homework. 
The dissatisfaction with phases ofrehool life may be symptomatic 
of other difficulties. This information would be of value to an 
incoming counselor. 
Table 13. Phases of School not Enjoyed 
Boys Girls Total 
"Pre- Per 
gugnsx Cent 
Fre-
guongy 
Per 
g-ent 
J?re-
guencx 
Per 
Cent 
Homework 13 72 6 46 19 61 
Some subjects 1 6 5 38 6 19 
All of school 3 17 1 8 4 13 
Regimentation 0 0 1 8 1 3 
Courses too easy-=1._ ____ 6~----~0--------~0------~1~----~3---
Total 18 101 13 100 31 99 
According to table 14. most of the respondents found that 
school was an adequate preparation for work or advanced school. 
The most significant group of respondents for this study was 
the nineteen persons who indicated that school did not prepare 
. .., 
:;>u 
them adequately. Adequate guidance could have assisted many 
of those people to adjust to the school, thereby, helping them 
to work more efficiently and obtain the most fr0~ the school 
program. 
Table 14. Preparation by High School for Job or 
Advanced School 
Boys Girls Total 
Yes 
Some subjects 
Wre- Per Fre• 
guencY Cent guencx 
34 75 
15 34 
Good preparation 9 19 
40 
12 
9 
Getting along 
with others 
Improve self 
No 
Some subjects 
No one oared 
Own fault 
Total 
5 11 
5 11 
12 25 
"{ 15 
4 8 
1 2 
4.6 100 
11 
8 
7 
6 
0 
1 
47 
Per 
Cent 
85 
26 
19 
23 
17 
15 
13 
0 
2 
100 
Fre• 
guenex 
74 
27 
18 
16 
13 
19 
13 
4 
2 
93 
Per 
Cant 
80 
30 
19 
17 
14 
20 
14 
4 
2 
100 
Table 15 indicates the extra-curricula activities in which 
the respondents were engaged during their school careers. The 
total number of responses indicates that the individuals were 
engaged in a wide variety of activities during school. 
Table 15. Extra-curricula Activities Engaged in by the 
Respondents during School 
Boys Girls Total 
#re- Per Fre- Per Pre- Per 
guencz Cent guencz Cent guencz Cent 
Dramatics 14 15 27 21 41 19 
Basketball 20 22 20 16 40 18 
Yearbook 11 12 23 18 34 15 
Latin Club 5 5 13 10 18 8 
Music 1 1 16 13 17 8 
Baseball 16 17 0 0 16 7 
Track 14 15 0 0 14 6 
Commercial Club 1 1 9 7 10 5 
Cheer leading 0 0 9 7 10 4 
Swimming 3 3 3 2 6 3 
Bowling Club 2 2 3 2 5 2 
Rifle Club 4 4 1 1 3 1 
Student Council 2 2 1 1 2 1 
French Club 0 0 2 2 2 1 
Future Homemakers 0 0 1 1 1 1 
Total 93 99 128 101 222 100 
The .following table will show that these extra-curricula 
activities were in.fluential in keeping 26 per> cent o.f the 
respondents in school. This implies that the development o.f a 
worthwhile program of extra-curricula activities is necessary 
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in order to keep many students in school. Perhaps the counselor. 
in discussing situations with students. may find activities 
Which would appeal to the largest number of students. 
Yes 
No 
Total 
Table 16• Value of Extra-curricula Activities in Keeping 
Respondents in School 
Boys Girls Total 
Fre• Per 'Fre- Per Fre- Per 
guencl Cent guenc;[ Cent guencl Cent 
9 22 14 30 23 26 
l2 za l2 zo 6!J: 1!1: 
!J:l 100 !J:6 100 az 100 
SI:!ecifio ~!dance 12rosram activitl catesories.-- Tables 
17 through 32 refer directly to the activities of a guidance 
program. The author attempted to learn the extent to which 
the present guidance program had assisted the students. and 
w~at activities they felt necessary in order to develop a 
program to the highest degree. It will be noted that not all 
of the 99 respondents answered every question in this area. 
It is possible that they felt threatened or did not understand 
the guidance activity referred to in the specific question. 
The responses indicated in table 17 show that over 39 per 
cent of the students received little if any assistance in the 
solution of their problems relating to educational or vocational 
areas. This seems that the existing system of educational and 
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vocational counseling was not meeting the needs of all of the 
students in en adequate manner. A more thorough progrBlll of 
such counseling would assist a tar larger per cent of the 
students. 
None 
Table 17. Value of Counseling in the Solution of Educa• 
tional and Vocational Problema during the 
School Years 
Boys Girls Total 
Fre• Per Fre- Per Pre~ Per 
guency Cent guency Cent guency Cent 
5 13 4 8 9 10 
Not much 5 13 7 14 12 14 
A little 2 5 11 22 13 15 
Some 15 39 15 31 30 34 
Much 12 31 12 25 24 27 
Total 39 101 49 100 88 100 
According to table 18, over 8.5 per cent of the respondents 
felt that the school had a responsibility in this area. There 
were others who felt that the school had no responsibility in 
this area, and even some of those who felt that the school should 
assist actually had some reservations about it as evidenced by 
the 36 per cent who felt that the school had only some respon-
sibility. Perhaps, with a more adequate program functioning, the 
respondents would have seen that the greatest assistance can be 
gained in the school. However, it does not rule out the fact 
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that assistance may come trom the home. Perhaps this would be 
ideal, but there is usually a lack or inrormation concerning a 
range of occupations and schools in the home. It uould seem 
that further development of this service in the s chool seems 
worthwhile. 
Table 18. Duty of the School in Assistance with These 
Problems 
None 
Some 
l'luch 
Very much 
Tote.l 
Boys 
Fre-
quency 
7 
12 
11 
10 
40 
Per 
Cent 
18 
30 
28 
25 
101 
Girls 
li're• 
quency 
3 
20 
9 
17 
49 
Per 
Cent 
35 
100 
Total 
i're• 
quency 
10 
32 
20 
27 
Per 
Cent 
11 
36 
23 
30 
100 
According to the existing situation at the Norton School 
the principal, librarian, and the homeroom teachers were DIO!'!? 
apt to be in the position to assist in vocational and educa-
tional problems. 'fherefore, these positions lvere listed in the 
question. Other m~mbers of the faculty might have assisted in 
the solution of such problems, but were not specifically expected 
to provide such information. Therefore, these teachers were 
placed under the other heading. 
Table 19. Individual, by Position, who Assisted in these 
Vocational and Educational Problems 
Boys Girls Total 
Pre- Per Fre- Per Fre• Per 
guencz Cent guencz Cent guencz Cent 
Homeroom teachers 17 41 16 34 33 38 
Principal 11 27 8 17 19 22 
Librarian 2 5 9 19 11 13 
Others ll 2Z lY, JO 22, 28 
Total 41 100 47 100 88 101 
Table 20 indicates that almost 50 per cent of the respond-
ants received some assistance in these problems, but, there 
were 24 per cent who received no help in this area. Perhaps, 
it was due to the fact that they received assistance at home 
or elsewhere. However, it may have been due to the fact that 
assistance was not available to them at the school even if they 
were in need or such assistance. 
Table 20. Value of Counseling in the Solution or Personal 
and Social Problems 
Boys Girls Total 
Fre- Per Fre- Per Fre- Per 
QlUUlCI CDDJi fiUi~D.Q! Cent guencz Cent 
None 9 21 13 27 22 24 
Not much 7 16 7 15 l4 15 
A little 5 12 8 17 13 14 
Some 13 30 10 21 23 25 
Much 2 21 lO 21 19 21 
Total Y:J 100 Y,8 101 21 22 
According to the following table, the respondents over• 
whelmingly felt that the school had some responsibility in 
assisting in the soluticn of personal and social problems. 
However, this was with some reservations on the uart of some 
of the respo~dents. Several wrote on the questior~aire that 
assistance should not turn into meddling into the affairs of 
the students. This, of course, WO'lld never happen if the 
counselor ~nos well trained and adhered to a code of ethics. 
None 
Some 
Much 
Table 21. Duty of the School in the Solution of 
Personal and Social Problems 
BOlS Girls Total 
Fre• Per Pre• Per Fre-
guenc1 Cent guenel Cent guenc1 
3 7 9 20 12 
23 56 17 37 40 
6 15 9 20 15 
Very much 2 22 ll 2!1: 20 
Total 41 100 !1:6 101 87 
Per 
Cent 
l4 
46 
17 
2J 
100 
In table 22, as in table 19, there were many individuals 
named who assisted certain respondents. It can be noted that 
the home economics teacher was of assistance to a large number 
of the respondents. This would reflect her trainircg, as well 
as the fact that the girls, in particular, were willing to 
seek her assistance. The only other individual mentioned to a 
significant degree was the librarian. Every member of the 
faculty was of assistance to at least one individual, but 
only these two faculty members were sought out by many of 
the respondents. 
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Table 22. Individual, by Position, who Assisted in the 
solution of these Problems 
Boys 
F're• Per 
guency Cent 
!Iomeroom teachers 14 33 
Home Economics 
teacher 
Librarian 
Principal 
Coaches 
Others 
Total 
1 2 
6 14 
4 9 
3 7 
15 35 
43 100 
Girls 
Fre-
quency 
12 
13 
7 
5 
1 
13 
51 
Per 
Cent 
24 
25 
14 
10 
2 
25 
100 
Total 
'Pre• 
guency 
13 
9 
4 
28 
94 
Per 
Cent 
28 
15 
14 
10 
4 
30 
101 
It can be noted from table 23 that the students felt 
that a counselor was needed in the school. It was also 
significant that of the 20 respondents who answered no, all 
but 4 were members of the class of 1955. The author noted 
that their replies listed in tables 24 through 30 were also 
signi~icantly more negative than the members of the other two 
classes. This could have been due to a~neral dislike for 
school or some other underlying problem. 
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Table 23. Should a Special Counselor be in the School 
Bo;y_s Girls Total 
Fre• Per Fre- Per Fre- Per 
guenc;y_ Cent guenc:t: Cent guenc;y_ Cent 
Yes 36 8o 42 79 78 80 
No 2 20 ll 21 20 20 
Total 45 100 53 100 98 100 
The table shown below indicates that 46 per cent of the 
respondents felt that the occupational information offered in 
the school was of little or no value to them. Only 7 per cent 
of the respondents expressed the belief that they received 
very much help from the existing services. This would indicate 
that steps to correct this deficiency should be undertaken. 
None 
Very 
Some 
Much 
Table 24. Usefulness of Occupational Information in 
the School 
Boys Girls Total 
'fi're- Per Fre- Per Fre- Per 
quency Cent guency Cent guenc;y_ Cent 
19 43 17 33 36 38 
little 5 11 3 6 8 8 
13 30 19 37 32 34 
4 9 8 16 12 13 
Very much 3 7 4 g 7 7 
Total 44 100 51 100 95 100 
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Comparison of the figures from Table 25 \iith ti. ose from 
Table 24 indicates that the majority of the respondents would 
use additional occupational informntion if it were available. 
If there had been no use for new information, it would have 
been assumed that the students were receiving adequate 
assistance from some other source besides the school. However, 
in view of this table, it seems that many of the individuals 
concerned would appreciate the use of new materiels. 
Yes 
No 
Total 
Table 25. Would you have used New and Additional 
Information on Occupations 
Boys Girls Total 
Fre- Per Fre• Per '!?re-
guenc;y: Cent g,uenc;y: Cent g,uenc;y: 
25 60 26 52 51 
lZ !!O 24 !!8 !!1 
42 100 so 100 92 
Per 
Cent 
55 
1!2 
100 
In conjunction with the addition of new occupational 
information in the 11 brary and in the principal's office• 
69 per cent of the respondents felt that a bulletin board or 
such information would be worthwhile. Display of such 
information in a prominent place would provide a continuing 
point of interest tor the students concerning guidance 
activities of the school. 
Yes 
No 
Total 
68 
Table 26. \>.'ould an Occupational Infoi'II!ation Pulletin 
Board have been useful 
Boys Girls Total 
Fre- Per Fre• Per Pre• Per 
quenc:r Cent quenc:r Cent guenc;r Cent 
28 76 29 63 57 69 
9 24 17 37 26 31 
37 100 46 100 83 100 
In the past years, several schools in the area have held 
a Career Day in one of the schools. Juniors froa the schools 
attended the conference for the day and listened to speakers 
froa various occupational fields or schools. 
According to this table, 60 per cent of the respondents 
felt that Career Day was worthwhile. However, there was a 
substantial number who felt that it was of little or no 
value. One complaint concerned the fact that it was limited 
in time and to those who could attend, i.e., the juniors. 
However, it would be difficult to extend it to the point that 
the students would just take time off from school with no 
real value in the conferences. Care must be taken to insure 
tl1at this does not take place. 
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Table 27. Was Career Day Useful and Sho1ld It have 
been extended 
Usefulness 
Yes 
No 
Total 
Extension 
Yes 
No 
Total 
Boys 
Fre• 
guency 
22 
17 
39 
25 
13 
36 
Per 
Cent 
56 
w.,. 
100 
64 
36 
100 
Girls 
Fre• Per 
guency Cent 
29 
17 
46 
28 
17 
45 
63 
37 
100 
63 
37 
100 
Total 
Fre• 
guency 
51 
34 
85 
53 
30 
83 
Per 
Cent 
60 
40 
100 
64 
36 
100 
It can be learned from Teble 28 that other methods besides 
Career Day and files of occupational information would have 
been valuable to the respondents. Such a progr8Jil co1ld be 
developed so that the students could obtain much information 
about occupations and advanced schools. 
Table 2R. Would Field Trips and Speakers have Been Useful 
Boys Girls Total 
'Fre- Per Fre- Per :Pre- Per 
quency Cent quency Cent guency Cent 
Yes 35 95 50 96 85 96 
No 2 5 2 4 4 4 
Total 37 100 52 100 89 100 
70 
Table 29 indicates that the respondents felt that the 
use of films and filmstrips as a method or presenting 
occupational information would be worthwhile. The large 
number of respondents in ravor of this feature would seem 
to mean that films and filmstrips would have a place in the 
gu:!.dance program. 
Yes 
No 
Total 
Table 29. Would Films and Filmstrips on Occ~pations 
Have Been UsefUl 
Boys Girls Total 
Fre• Per Fre• Per Fre- Per 
auency Cent guency Cent guency Cent 
31 77 37 79 68 78 
9 23 10 21 19 22 
40 100 47 100 87 100 
Table 30 lists the results of the question concerning 
a co•.1rse which wo~ld consider occupational·, educational·, 
social, an•' personal problems·. It seems that 84 per cent of 
the respondents felt that such a course wo~ld be worthwhile 
in the school program. 
Table 30. Should a Guidance Course Have Been Added 
Boys Girls Total 
Pre- Per Pre- Per Fre- Per 
guency Cent guency Cent guency Cent 
Yes 34 83 41 85 75 84 
No 7 17 7 1$ 14 16 
Total 41 100 48 100 89 100 
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Table 31. Should Assistance Be Given in Job Placement 
Part-time and 
Summer 
Yes 
No 
Total 
Pull-time 
Yes 
No 
Total 
Boys 
Fre- Per 
quency Cent 
27 
ll 
38 
91 
9 
100 
71 
29 
100 
Girls 
Fre- Per 
guency Cent 
.50 
3 
53 
49 
3 
52 
94 
6 
100 
94 
6 
100 
Total 
Fre- Per 
auency Cent 
92 
7 
99 
76 
14 
90 
93 
7 
100 
84 
16 
100 
The responses in Table 32 indicate that over 60 per cent 
of the respondents obtained their first job through their own 
efforts or through the efforts of a relative. The school 
placed five of the respondents. Therefore, it would seem that 
a functioning school placement progrmn would be of value. 
Self 
Table 32. Method of Procurement of the First Job of the 
Respondents Following School 
Boys Girls Total 
Fre• Per fl're- Per 'Jiire• Per 
guency Cent guenc::y Cent quenc:y Cent 
7 30 17 52 24 43 
Relative 11 48 6 18 17 30 
Concluded on next page 
"""' 
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Table 32. Concluded 
Boys Girls Total 
Fre- Per Fre- Per Fre- Per 
guency Cent guency Cent guency Cent 
Newspaper ad 3 13 6 18 9 16 
School 2 9 3 9 5 9 
Public employment 
agency 0 0 1 3 1 2 
Total 23 100 33 100 56 100 
According to table 31, the respondents felt that the 
school should definitely attempt to assist in placement of 
students in jobs. This was especially true of part-time 
and summer jobs. Yet, there was a strong desire to see the 
school assist in the placement of Gtudents in full-time 
jobs. The difference in the totals was in the positions 
of some of the male respondents. Three boys, in particular, 
stated on their questionnaires the;t it was all riii,ht for 
the school to help to find part-time jobs for the students, 
but it was up to the students thernsel.es to find regular 
jobs that they liked for themselv~s. However, no placement 
program would attempt to place people in jobs thc.t they 
neither v:anted, nor were suited for. A placement prol:,ram 
would be only for the benefit of the students. 
One problem in considering the recommendations in the 
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area of placement activities for the school was the possible 
expenditure of time and money. The possibility that a 
quidance person would become involved in findin~ jobs for 
the students to the detriment of the rest of the pro5ram 
has to be carefully considered, 
Occupational status of the respc:ndents.-- The table shown 
belo~1 was prepared to indicate the general job typ<Js held by 
the respondents. The 16 people who were employed in office 
jobs \·Jere in a variety of companies. Some were employed by 
the telephone company, insurance companies, hospitals, banks 
and doctors. The construction workers •wre also employed by 
many different concerns, Some were v,·orking •d th bridge, home 
or road construction companies. It can be seen thc.t for the 
most part, these jobs w.,re not of a professional or skilled 
level. This can be partially explained by the fact that they 
have not been out of hit,h school long enough to graduate from 
many advanced program. Another factor is the lack of skilled 
jobs in the a.rea. 
Table 33. General Job Types held by the Respcndents 
Boys Girls Total 
Fre- Per Fre- Per Fre- Per 
guency Cent guency Cent guency Cent 
Office worker 4 12 12 48 16 27 
Armed services 11 32 0 0 11 19 
Concluded on next page 
Table 33. Concluded 
Boys 
Fre-
guency 
Construction 11 
Department store 
clerk 0 
Waitress 0 
Farmer 2 
Grocery store 
clerk 2 
Secret&ry 0 
Fisherman 2 
Gas station 
attendent 1 
Laborer 1 
Girls 
Per Fre-
Cent guency 
32 
0 
0 
6 
6 
0 
6 
0 
7 
3 
0 
0 
2 
() 
Per 
Cent 
0 
28 
12 
0 
0 
b 
0 
Total 
Fre-
quency 
11 
7 
3 
2 
2 
2 
2 
J 0 0 1 
J 0 0 1 
Per 
Cent 
19 
12 
5 
J 
3 
.3 
J 
2 
2 
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Laundry worke~r--~0 ______ _:0 ______ ~1~ ____ _:4 ______ _:1~-----=2 __ __ 
Total 34 100 25 100 59 100 
It will be noted from the following t<tble th&.t the 
majority of the respondents obtained their I'irc;t jobs ,;ithin 
a short time after graduation. The only resy;ondent who was 
a great length of time obtainint, his job \1aS <' youth 'lihO 
gradu<<ted from a th .. ee year maritime acac'emy before entering 
the labor market. 
" 
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Table 34. Length of Time Between Hit)• School and Fir<;t Job 
Boys Girls Total 
Fre- Per Fre- Per Fre- Per 
guency Cent quency Cent suencv Cent 
0-.3 months 24 92 28 97 52 95 
4-6 months 1 4 1 3 2 4 
7-11 months 0 0 0 () 0 0 
12 or more 
months 1 4 0 0 1 2 
Total 26 100 29 100 55 101 
According to the following table m<my of the respcndents 
did not select first jobs that me e. ·'urcd v:o to exp<:oct<Jtions. 
It would seem that more assistance in school on the selection 
of an occupation, and more occupational ini'orrnation w, uld 
have resulted in the respondents selectin0 occup~tions closer 
to their ideals. 
Table 35. Similarity of Job to Ideal 
Boys Girls Total 
Fre- Per Fre- Per Fre- Per 
quency Cent o,uency Cent quenc;r Cent 
No idea 1 4 3 10 4 7 
Not related 10 40 10 .34 20 37 
Closely related 7 28 10 34 17 32 
Just as thought 7 2S 6 21 13 24 
Total 25 100 29 91 54 10() 
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Info:nnation concerinh school dr(;p-outs .-- Repli< s \;ere 
received from only sEven school drcp-outs, inciudint, three 
boys and four girls. l.,iuestionnaires had been sent to 2'1 of 
these drop-outs. Thus, the rate of rEturns w&D only 26 r;er 
cent, but this ••as expected by the author i'rom tLls br0up. 
Of the seven replies it was noted that six of the resFcnd-
ents '::ere 17 years of at,e \•:hen they lEft schucl. ()f th~se 
six, fc.ur were in the 11th grade and tile otl,~:or tv o in the 12th 
grade ·.:ben they left school. The other n.-s; cnctent v;a.; 15 when 
st.e left school while in the lUth gr~de. Thus, ;;,o.;t oi' these 
people were a.t or near the end cf ti.eir school c<crocer 1:hen 
they broke off c<.-ntact \dth the school. Perhaps this cvuld 
have been prevented by a comprehensive ~cui dance jjroc..r~.oc~;,. It 
was also noted thct six of the respc.ndents l<cft sclH,cl before 
the CGirlpletion of the school year. This \.:ould imlic<.te th<tt 
problems aro:,>e during. school with which theJ 1;1erc not "ble to 
cope. Perhaps if these people could heve fcund assistance 
throu&h effective school couns,.lin,t., tr.ey cculd have been 
satisfactorily retained in school. 
Summary 
The author fcund that much of his · .. ork meant contacting 
various "roups and individuals in ordEcr tc obt<..in <:usist<:nce 
and tc lear• of useful and n<.occssary J•i dCAI!ce services. Major 
publishers of test materials and other Luiciance materials 
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were contacted in order to learn ab<.;Ut various items that 
might be incorporated in a suQ;;ested J;robram, The resj,onses 
were somewh&t vc;ried, but provided the author viith much valuable 
information upon which to base decisions. 
Of definite v<due to the author in Lis consideration of 
items and services for recommendation wa.s the assL;tance of 
the Maine Employw:mt ::lecuri ty Commission, The representative 
of this agency provided much information concerninc:. the testing 
service, emplo~nent service, and labor bulletin service that 
were &vailable to schools, 
Among the experiences was the random S<implint, of juniors 
and seniors concerning, guidance. The results of the small 
sampling were not accepted as factual data. Rather they were 
considered as possible indications of student thin.~in;. These 
results definitely stiraulated the thinkin~.:; of the author in 
his CLnsiderations, 
The co-operation of faculty mem\,(,rs 
convers<,tions in which facts and i,:e:, o '·'•corE ai _,cussed. It 
definitely seemed to the author thc.t such an ap,.ro<:ch tave 
the faculty members an opportunity to discu,~s their o\m 
feelints on the subject; more freely viithc;ut the fear of being 
misquoted or misunderstood, 
The factual data 'lias provided by th~; follow-up study of 
the classes of 1954, 1955, and 1956. The results of this study 
seemed to indicate that the members of these clesses felt that 
certain ~uidance services could be added or expanded at the 
school. Among possible additional services that the study 
seemed to indicc-;;e would prove useful were a t;uidance counselor, 
e guidance course and a bulletin board. Services that might 
be expanded included more films and filmstrips, ruore spee;kers 
and field trips, and an exptnded Career Day. These results 
provided c: bE,sis upon which the author could make reconunendations. 
The fellow-up study and the ccnto.cts wit.b the various 
groups and individuals provided the author ·,,ith data and 
information which could be weighed and analyzed and used as 
the basis of recommendc:tions for development of a more 
complete program of t;uidance at the Norton School. 
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMi•;ND'd'IONS 
Summal'J 
The author, while teaching at the Norton School in 
Maine, felt that the guidance program at the school should 
be developed to its utmost. Before beginning the actual 
work, a review of related research was made to learn of 
similar efforts. Following this review, the actual efforts 
to develop the program were begun. Initially, permission 
was obtained from the superintendent and the principal to 
assist in the development of the guidance program. After 
the permission was granted, the author proceeded to assist 
in developing the program. Conferences were arranged with 
the principal, faculty members, and representatives of 
organizations and companies able to assist with materials 
and information in the development of a guidance program. 
Correspondence was carried on with representatives of other 
organizations who could not be met personally. A follow-up 
study of the three most recent graduating classes was con-
ducted in order to obtain significant data, and conversations 
were held with a small number of juniors and seniors in 
order to obtain information concerning their opinions about 
a guidance program. 
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The rollow-up study pointed to some possible deficien-
cies in the existing program. The rormer students, as 
evidenced by the responses in tables 25-30 in Chapter Four, 
indicated that a lack of inrormational services existed and 
that :more useful items and services in this srea would be 
valuable. Table 24 in Chapter Four showed that 79 per cent 
of the respondents felt that a counselor was needed in the 
school, and Table 32 1n Chapter Foar indicated tbat 93 per 
cent of the respondents felt that the place:ment services 
should be expanded. Other tables indicated si:milar results. 
Recommendations, based upon this data and information, 
were discussed with the principal in order to determine the 
extent of actual enlargement of the program of guidance 
services. The actual expansion of the services has not 
brought about the best possible procram but did result in 
some definite additional features being added to the program 
with possible future development. 
The progress accomplished to date is hereby summarized 
under the headings of the five basic cuidanee services. The 
results werea 
1. Individual Inventory Service. The efforts of the 
author to introduce new tests and other :methods of 
seeking inrormation about the students have not been 
saeeessful to date. However, consideration of the 
testing service of the Maine Employment Secur!t7 
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Commission and other recommendations for application 
during the coming year was encouraging. 
2. Informational Service. The author met with success 
in this area with the development of files of 
vocational and educational informa.tion for the 
principal's office and the library. 
3. Counseling Service. No actual progress was ex-
pected in the field of counseling. The encouraging 
thing was the statement by the principal that he 
felt that a counselor would definitely be needed 
in the school in a short time. 
4. Follow-up Service. The principal felt that his 
present policy was quite satisfactory although not 
so perfect as it should be. Additional money and 
clerical help would be needed for any lengthy 
follow-up studies. 
5. Placement Service. Information concerning the 
Maine Employment Security Commission's placement 
policies was brought to the attention of the prin-
cipal. It seemed that his interest in this program 
would mean the addition of its services in the near 
future. 
The work carried out to date by the author has resulted 
in a beginning of the expansion of the guidance program in 
one small secondary school. Financial circumstances were 
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instrumental in the relative lack of actual progress. 
However, the principal showed interest in the addition of 
further items and services to the program. His ccnsideration 
of the recommendations, along with the efforts of guidance 
minded teachers, should result in further development of the 
program. 
Conclusiona 
The preceding chapters and the summary indicated that 
several conclusions could be drawn concerning guidance at 
the Norton School. TheJ were1 
1. The existing guidance program seemed in need of 
expansion. 
2. The author needed to acquire the permission of the 
principal and other administrators in positions of 
importance before beginning work. 
3. Progress was made in interesting faculty members 
and the principal in the necessity for adequate 
guidance. 
4. Friendly, conversational methods were most useful 
in developing a guidance point of view in these 
individuals. 
S. MenJ faculty members were of assistance in the work. 
6. Some faculty members did not fully co-operate. 
7. Continued efforts to obtain their acceptance would 
be helpful to the success of the program. 
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B. The former students seemed to endorse expansion of 
the program to a more comprehensive one. 
9. Companies offering guidance materials and services 
were verJ co•operative. 
10. Financial circumstances or the school department 
definitely hindered great expansion at the time. 
11. Lack of adequate facilities, such as an office for 
a counselor, were also factors. However, this 
might be overcome by use of available space. 
12. Progress towards an expanded program of guidance 
was somewhat slower than hoped for by the author. 
13. Advancements in the program will continue if co• 
operation and interest is maintained. 
Recommendations 
Careful study of the efforts or the author, particu• 
larly shown by the summary or work, indicated to him that 
further recommendations seemed essential. It should be 
noted that the principal requested such a list of recommen-
dations. It would seem that consideration and acceptance 
of these recommendations as integral parts of a program of 
guidance would be important in the development of a truly 
dynamic program. It is to be hoped that even though some 
of these recommendations are very specific, the individual 
or individuals planning further expansion of the guidance 
program, will give consideration to other tests, cumulative 
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record entries and other program items not herein discussed. 
Changing circumstances and needs of the students and school 
personnel might indicate such different items would be more 
appropriate at a given time. 
1. General Recommendations. 
a. Further planning should be with great care and 
thouy~tfully carried out. 
b. There should be no attempt to rush a full pro• 
gram too rapidly. This could result in too 
little time being spent on too manJ different 
things. 
c. Existing audio-visual aids, rooms, materials, 
and personnel should be utilized in the devel-
opment of the program. 
d. A trained and certified guidance person should 
be hired to develop the program and integrate 
all services. 
e. This individual should be responsible to the 
principal of the secondary school. 
f. The counselor should be allowed much freedom 
in the development of specific items and serv-
ices of the program, even though he should be 
responsible to the principal. 
g. All personnel in the secondary school should 
be brought into the development of the program 
in order that the progrrum be developed to its 
utmost. 
h. The counselor should be responsible for con• 
tacting all necessary referral agencies. 
i. The expansion of the program should continue. 
2. Individual Inventory Service Recommendations. 
a. The present records shou1d be brought up to 
date with all basic data considered impor• 
tant by the teachers and administrators. 
b. Autiobiographiea, written in ~~glish classes, 
should be added to the files. 
c. Sociometric data should be gathered by the 
social studies teachers. 
d. Anecdotal reports from school personnel 
should be collected, evaluated, and recorded. 
e. Additional fUrther items of significance 
to the counselor concerning the development 
ot the students, should be recorded. 
r. Additions should be made to the existing 
testing program. The achievement testing 
which is composed of administration of the 
Iowa Tests of Educational Development, to 
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the four classes, should continue. If a 
saving of moneJ is necessary, these testa 
could be administered to the tenth and twelfth 
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grades only, each year. 
Adoption of the Maine E~loyment Security 
Commission's testing program would result in 
having the general intelligence and many specific 
aptitude test scores of the General Aptitude 
Test Battery available. These tests would be 
given free of charge during the ee.rly part of 
the senior year by a representative of the 
Employment Commission. Although these tests 
were not developed with norms for school• 
age individuals, they may still be used satis-
factorily in ruiding the students. 
In conjunction with this battery, the 
Kuder Preference Vocational Record would be 
given during tbe ninth and eleventh grades. 
This would cost approximately SO dollars at 
the outset and about 2$ dollars a year thereafter. 
A slightly lllllllller expend! ture would res'~lt if' 
the Kuder was given in small groups, necessitating 
purchase of only fifteen or twenty booklets. 
A further addition to the prorram would be 
an intelligence teat during the ninth grade. 
This ••ould give a further check on levels of 
general ability to aid counseling the students 
on their planning and adjustment. The use of 
the Kuhlman-Anderson Intelligence Test would 
cost approximatel7 12 dollars for about 100 
students tested. Another useful teat at this 
grade level would be the Cooperative C-1 Reading 
Test. This would cost about 10 dollars for 
everr 100 students. 
The inclusion of a personality test is not 
specifically recommended as most of the group 
tests are not considered highly reliable. 
However, it is suggested that the Blaclq 
Pictures and copies of the Gilmore Sentence 
Completion Test be available to any competent 
examiner for individual 1·1ork. The Blacky 
Pictures would cost about 11 dollars and the 
Gilmore test would cost about 12 cents apiece. 
The author considered the specific tests 
to be worthwhile tests. However, others should 
be considered by the organizer of the prorram. 
It is realised that other individuals will feel 
that other equally satisfactory tests would 
suit their purpose. It is also felt that read-
justments may have to be made in a testing 
program due to increased needs of the students 
or to changing emphasis of the program. The 
guidance personnel should be prepared to cope 
with such situations. 
3· Info~ational Service Recommendations. 
a. All possible info~tion about schools, colleges, 
and occupations should be collected. Initially, 
free materials ~ould be obtained by postal card 
contacts, but a budget must be established for 
purchasing needed materials. It should be at 
least 10 dollars a month. 
b. Worthwhile books should be purchased. A list 
of recommended books is included in the appendix. 
e. A master filing system should be developed that 
would facilitate better use of the materials. 
Further development of the plan used by the 
principal would keep the cost to a minimum. 
d. A guidance course, dealing with educational and 
occupational info~tion for one semester and 
personal and social problems for the other 
semester, should be inaugurated. 
e. Development of a career conference should be 
considered since Table 28 in Chapter Four 
indicated that the school leavers considered 
such experiences to be valuable. 
f. According to Table 27 in Chapter Four, 
69 per cent or the respondents in the follow•up 
study felt that a bulletin board would be useful. 
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Such a board should be constructed ror display 
or guidance materials. 
g. Pield trips to industries and speakers in school 
should be arranged since Table 29 in Chapter Four 
indicated that 96 per cent or the school leavers 
relt that these would be worthwhile. The field 
trips could be held after school for those 
interested. 
4. Placement Service Recommendations. 
5. 
a. The Maine Employment Security Commission's 
program should be implemented in the school. 
b. Records should be kept of all potential employ-
ers who cell in order that fUture contacts may 
be maintained. 
e. Mejor employers of the area sh!'"culd be contacted 
so that close co•opm·ation will exist when 
openings occur. 
d. Placements of students should be recorded. 
e. All steps should be taken to assist in full· 
time. part-time. and summer employment placement. 
Follow•up Service Recommendatio~. 
a. A budget of about 30 dollars a year for 
continuous surveying of former students 
would be a n~ceasity. This would purchase 
postal cards• stationary• stamps• and other items. 
b. A survey should be made each year of the previ-
ous graduating class by contacting all drop-
outs and graduates of the class. This should 
be planned to learn specifically about the 
' 
strengths and weaknesses or the guidance program, 
and generally about the adequacy of the whole 
educational program. Results should be dis-
tributed to faculty memt~rs and armdnistrators 
and discussed with these people. 
c. A very comprehensive survey should be made 
every five years. This would be a survey of 
at least three classes and would be designed to 
learn of interests, events, and other data that 
occurred after the initial survey. In this way, 
a further evaluation of the guidance and general 
education programs can be made. 
6. Counseling Service Recommendations. 
a. Educational and vocational interviews should 
be held with each student. 
b. Provisions should be made for counseling of 
personal and social problems. 
c. A minim1m of two interviews should be held with 
each student per year by the counselor. 
d. The addition of trained counseling personnel 
to the faculty is necessary. There are three 
possible ways to carry out this function. One 
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way would be to have t~;o or thrcA teechers to 
have several free periods per day for counseling. 
This would mec.n hiring snothor teacher ot about 
3500 dollars and wuld entnil a possible hold 
up of the program if enough teachers trained in 
counseling were not available. 
A second, and most economioa.l way, ldould 
be to provide six or seven teachers with free 
time during the home room period. However, 
this method would also be hampered by a lack 
or enough qualified teachers a.nd would not 
provide any counselors for possible emergencies 
during the day. 
The third, and possibly moat satia~aetory 
way, would be to hire a ~~11-time counselor. 
This is recommended by the author. This counae• 
lor would not only have full-time for group 
and individual work, but Hould also be the or• 
ganizer and co•ordinator of all ~uicance ser-
vices. The cost would be higher, aprroximately 
4800 dollars, but it would seem that this would 
be the most satisfactory method. 
The above recommendntions tvould mean a cost of ap,)roximate• 
ly S300 dollars to the school department. However, the ever 
present needs of the students indicate that the added expendi-
tures would be of tremendous value. 
APPENDIX 
LIST OF RLCOHl'~<·.:NDED BOOKS FOR PUHCbASE 
Anastasia, Anne, Psychological Testing. The ~1acmillan 
Company, New York; 1955. 
Baer, Hax F •, and Edward c. Roeber, Occuhational Info1'1119.tion, 
It's Nature and Uses. Science Researc Associates, Inc., 
chicago, 1951. 
Fine, Benjamin, Fine's American Colle'e Counselor and Guide. 
Prentice-Hall, Inc., Englewood cilr a, 1957. 
Forrester, Gertrude, Oceulational Literature, An Annotated 
Bibliography. H. t<J. ~!l son Company, New York, 1954. 
Lovejoy, Clarence E., LoveJoY's College Guide. Simon and 
Schuster, New York, 1953. 
Roeber, Edward c., Glenn E. Smith and Cli~ford E. Erickson, 
organization and Administration of Guidance Services, 
Me raw-H111 BOok Co., Inc., New York, 1955. 
United States Department of Labor, Bureau of Labor Statistics, 
Occujational Outlook Handbook. Bulletin, 19571 Number 1215. 
1A'ash ngton, b. C. 
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R. F'. D. ;'t'l l'!i tchelll Iload 
Cape }<"!lizabeth, Maine 
November 6, 1956 
As ~ graduate student in the Boston University School 
of F:chcrtion, I am conducting a follow-up study of members 
of you:!" b.igh school class. 
Such studies are one method of learning more about 
the educHtion and assistance gained at school and will 
be m1ef\;J ln possible revisions of the program offered at 
:rour hic;L sehoolo 
"'he enclosed questionnaire Hill take only a few 
rdmx~es r•1' your time. If you feel that more complete 
;,.nsNErs are necessary do not hesitate to •rrit<: them in. 
Your i?.ntwer>s will be kept in strictest confidence and 
·c•esu.l ts 1·.•:U .. l eppeer i~1 tabulated form. 
?l<ysq complete the enclose:' questionnaire. place 
·!t 2.!: tlJ·': c.elf-addres!led envelop·:• s.nd retuPn 5.t to me 
tr1r:r~(;_lg .:::·1;:--. Your co··,..operatlon -!d.J.l be aypreclated in 
GI'll s at~~- :·:y ~ 
i ... 
!·· rr: 
"~.5.e:c 
J'OU. C'oing 
Boo 5.;···; ~~r;~ool 
b~, :In :\J"'I:1sr"! fcn··ces 
e.·. h('>lcSB-l·.'ife 
'_ ·, ~i.' '(': ': 
~" ;r.!i dO\-H3 (;. 
e~ rlivorced or se~cr~tsd 
ci .. emt.,loyed :tor '"<·1Sf.J-s, fu.ll .... time 
e. employed for oi8['8S, pq rt-time 
f~ (I unempJcyeU 
J. PJ.EADC list schools attended since Jesving ~igh school 
-'-· 
:-~.chco::L C:ourse Ent1•anco Le&.v1ng -:·ir.•lornr~- or 
----~----~~------------M--- ~Ja te ___ i:~~t~----- ·---~~!:~"--- __ 
--··------- ------------ ---------------------··-----------·" 
&c ~r}llece pr8p courses 
b ext~~a-~ilr~ic~la actl,rlties (clu1- "'J ~-;-1.,1 n · •. ,•.n .-_·;·_._,'.'.··".'."·>'.--f·._l_-:~ .. '< I..- •• -~ ,_, '.· ''" .-; ... -. ' ' ;J ... - -- ~ 
c~ ~Jidotji)0 ~~ervices 
d~ ~e:··so~el association tilth tAc~he~,s 
e ... l!~d?<•.in[<: t.:; ;?:et olonc: hith ct~c:.~~:~ 
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12. ~id you enjoy school for the most part? 
e. yes b. no 
96 Vhat part didn't you enjoy? _________________ _ 
Do you reel that the school 
your advanced schooling? 
a. yes 
prepared you well for your job or 
b. no 
t1J 15,. Please explain your answer to question 14. __________ _ 
16. Hhat extra-curricula activities did you enjoy? 
a. dramatics e. Latin Club 
b. baseball t. Year book activities 
c. track g. others (specify) 
d. basketball 
17. h'ere theae extra•curricula activities in:f'luential in your 
staying in school? 
18. 
a. yes b. no 
To what extent did counseling 
and vocational problems while 
a. none in school 
b. not very much 
e. a little help 
and guidance help in your edues.tional 
in school? 
d. some help 
e. very helpful 
19. To what extent did counseling and guidance help in your educational 
and vocational problems a:f'ter school? 
a. not very much c. some help 
b. none d. very helpful 
20. To what extent do you feel that the school should try to help 
you to solve these problems? 
a. none c. much 
b. acme d. very much 
21. \fuo gave you the most help on these problems? 
a. principal d. others (specify) 
b. home room teacher 
c. librarian 
22. To what extent did counseling .and guidance help in your personal 
and social problems? 
2),. 
a. not very much c. some help 
b. none d. very helpful 
•ro what extent do you :reel that the school should try to help 
solve these personal and social problems? 
a. none c. much 
b. some d. very much 
25. 
From whom did you receive 
problems? 
a. principal 
b. home room teacher 
c. coach 
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the roost help on personal and social 
d. home economics teacher 
e. librarian 
f. other (specify) 
Do you feel that a special counselor should be a part of the 
school program to help with the educational, vocational, social 
and personal problems of the students? 
a. yes b. no 
26. Row much did you gain in planning and choosing an occupation 
from the occupational information offered in school? 
a. none d. much 
b. very little e. very much 
27. 
e. some 
Hould you 
a. yes 
have used more books end folders on jobs if available? 
b. no 
28. Hould you have found rooviea and filmstrips useful in picking a 
job? 
a. yes b. no 
29. i1ould a guidance course offering information on jobs and schools, 
and taking up other problema, have been useful to you? 
a. yes b. no 
30. Would a bulletin board on occupations have been useful 1n 
helping you make your choice? 
a. yes b. no 
31. Did r.areer Day prove useful and helpful to you? 
a. yes b. no 
32. Should it have been extended to other than the one day in one year? 
a. yes b. no 
33. Should speakers and trips be arranged to acquaint you ...-ith jobs? 
a. yea b. no 
34. Would you like to see the school try to place students for summer 
and part-time work? 
a. yes b. no 
35. Would you like to see the school try to place students for full·· 
time jobs upon graduation or leaving school? 
a. yes b. no 
If not employed since school, please omit questions 36 thru 40 
36. Please desoribe jobs held. 
Etnployer Kind of work 
or job title 
--~----
Date 
started 
~·onths 
on job 
·------·· 
ll'l!lekl;,· 
wages 
··(·. --~:. _,;;:;·_[; i.e :~,.-:-;_!'.:'.!1'f .::-:·:..--. get; 
t_,~· J F·c.r:~'~t;~~ b .. li-b r' .. :;nths e .. 7-11 1t1on·i.~ho-t 
y, ~ow did you pet your first jnb? 
"· friend e. ne>lapeper ad 
b, y•ela ti vo f. thr•ough school 
~. public employment agency g. found it by s~:lf 
Q. private employment agency h. other (specify) 
39 To what extent is the job you have like what you thought :,rou. 
would do? 
a., no idea e. closely related 
b. not related at all d. just what T thought .!. 
40, 1:that is the relation of' your high school training to your jcb? 
a. no relation e. gave me specific pl•ep8rE1::l.c··;\ 
b. fUl\'e me general preparation d. don't knm,r 
' .. i. Your age 1-wh~m you left seh~ol ___ _ 
.!;? . '.'he ;?•1a'!' you le1.'t school ______ _ 
L: j, Tha grade ycu ~>;ere in Hhen you left school_,_ .. ___ ._ .. __ 
i!'' '. L; .. ·lid you leave school bet'ore the 
you cor.:;plate the year? 
end of the schocl \'2fl_l" Ci' 
1.>5. Please give the reasons for leaving school, Tt l' e;; l:e ~· 
health, failure in crurses, Money, dislike of tecc·o0rc' ::· · .:·. 
Moving or other reasons were the c-auses. Think or yct!:r ,,·:<• ,:; c:-
nnd give roe your reasons. · 
!'6. :f you have any t'urther comments or sugrestions, p1euse sent~' 
them here. 
L 
r:m ~I !Civr~m'ht'IT' 6 • . tmt ye. ll ~l~ =' t Ot"lfl., ~ 
.tGc[" ~ t tiJlloll'- •.1 .s i:.IJ d.:.• ot n,.er;1b-oe~:r!l rD.t :rou.r 
~1. J 8 11o Af:n(•'t!l •= 1 1.R:.• . 
/L ll!U~l ~ t 1Gtl ~i r tldJ:'t-1 !I liM" B ~~L' I; ~at!l.cll' 
q~J -'l l::!orm 1 ~ b !l oa 1:: 't:"J n rfl l.IJT'fl(lod ~ 
P1 n r1 !1 :" t: n 1-l-·i'l tlil.tl r' ll" rr , I"'I:Jti., 't t . (':l,')lt J. t. ~ 
1 t; t•d r 1': 1.:1 1:'1 l t. "or th h. "'tuod:..·. 
:':l , !JU': ·l'll"'{{l ~ p I 
~
Jt a b !I~ 1'.: .:J.o '-1 L b waI-t; :n. 
• :z 
\.... 
W2 
... 
---
J)a It" 
On t l l!:l v oe~mb~T' 6 ~ I !lo0£1 t ::IClU a qu ~~~ • t.latm 1r-.a 
ff.I "P" cr. 1'911 ~· ..r- • ~!1 ~ :u d;r fl r rr •.. ml: -r.-!1 ~ r .)l.O JT' 
hl~ ac~~l ol •aa . 
Kx eti. n n ~k n o 1' ra ~I"Jl. ll iruii a .a t a 9 t lm t 
.f-Z~IJr q, au J..lontl i l"(l n(: 1;: b".f'tn [1-.H l!:u r-n..nJ . 
P-1 r.1 !I~ tto!lmplB I.; e 1 ~ d ~ t.a.U'!JL 1 1.: ~. 1 1:- b.!n 
t:n r n n x t t'i,Ul ~~ r.~}: !'I ~ 
l Ofl 
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